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Abstract 

In the paper I propose the hierarchical model of scientific consensus, when the following conditions should take 

place: (1) the logical correctness of scientific theory; (2) scientific theory should conform to the values of 

appropriate informal scientific association (scientific school); (3) scientific theory may be accepted in the future 

within scientific habitus (i.e. it can be interiorized into social activities of scientists). Scientific habitus is a social 

context of any scientific research. To exemplify this notion I consider some features of scientific habitus in 

Belarus. 
 
Keywords: hierarchical model of scientific consensus, administrative market, scientific habitus 
 

 

Introduction 
 

The philosophical analysis of social factors of scientific trends is very important now 

for defining innovation policy. These factors stipulate pragmatic conditions in appearing 

scientific consensus in different sciences. 

Let us notice that since the ‘historical school’ in science philosophy the interest has 

been displaced from the area of the logic of scientific knowledge into the area of the history of 

its development. It has caused a failure of classical style of thinking and cumulative model of 

knowledge development. The claim that the science history has no linear direction, i.e. that it 

is not progress, became the basic statement of philosophers of ‘new wave’. So, exemplifying 

by concrete historical facts can show that the science development has more the form of 

salutatory evolution. Non-cumulative transition in scientific knowledge means a radical 

change of the reflective basis of co-operative activity of scientists, in Thomas Kuhn’s words: 

the shift of scientific paradigms, i.e. ‘scientific revolution’ (the stage of intensive 

development of knowledge) when the stage of ‘normal science’ (the stage of extensive 

development of knowledge) is finished.  

Let us ask now the following questions. What allows us to find a scientific consensus 

in time of scientific crisis? Or, otherwise, what is decisive argument for accepting a new 

theory? 
 

 

 

Hierarchical model of scientific consensus and the notion of scientific 

habitus 
 

                                                      
1
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In Leibniz’s ideal of substantiation as well as in neo-positivist methodology of science 

it is claimed that factual propositions (descriptive statements) cannot be used as thesis of 

scientific argumentation, because in respect to them there cannot be disagreements during 

scientific discussions. The justification of the given ideal was determined by specific 

understanding of what the intelligent agent is. According to this ideal, the intelligent agent 

with cognitive abilities is a kind of automata for formal-logical processing of empirical data. 

Possible divergences in relation to factual propositions were treated as mechanical errors 

which can be easily deleted by means of certain checking procedures. Thus, they sum up that 

disagreements among scientists can be initiated by the occurrence of new theories, concepts, 

theoretical schemes or assertions, etc., which originally have a hypothetical kind and are 

subject to discussion and further substantiation.   

However, we can face situations when procedures of logical substantiation become 

insufficient for making final decisions about a choice of this or that point of view. For 

example, when both theories appear equally confirmed by means of empirical arguments 

accessible at a given stage of science development. In this case, for the overcoming of the 

existing disagreements and the consensus of scientific community in respect to the choice of 

one of the points of view, it is necessary to collect new more differentiated data which would 

act in a role of arguments, already sufficient for confirmation or, on the contrary, for disproof 

of one of the considered items.  

Representatives of post-analytic philosophy pay our attention that the classical 

(Leibniz) model of substantiation is a sufficient tool for explanation only until we examine 

arguments occurring within the limits of one theory, one paradigm or one research program. 

When we deal with qualitative transitions from one level of development of scientific 

knowledge onto another (for example, the situation of Copernican revolution), explanatory 

tools of neo-positivist model become obviously insufficient. From here it follows that in 

situations of scientific revolutions for explaining the mechanism of scientific argumentation it 

is necessary to use a hierarchical model of consensus. According to this model, a scientific 

theory should be not only logically correct, but also it should satisfy a hierarchy of values 

which is shared by overwhelming majority of scientists. 

So, a scientific consensus from the standpoint of hierarchical model is reached if and 

only if there is an acceptance of scientific theory on the basis of the following parameters: (1) 

the logical correctness; (2) on the basis of its conformity to the key values of appropriate 

informal scientific association (in particular, to basic ideas of scientific school); (3) on the 

basis of the principal possibility of its future acceptance within scientific habitus, i.e. due to 

the possibility to interiorize results of this theory into social activities of other scientists in the 

future (when these results will become an integral part of any scientific investigations in the 

given area). We can show that the first level of consensus means the logical level of 

argumentation, the second the dialectical level, and, at last, the third the rhetorical level. 

The highest level of recognition of scientific theory is its acceptance on the level of 

scientific habitus, entailed an interiorization of results of research activity into social practice 

of scientific community as a whole. Only in this case a scientific theory may enter into the 

general scientific thesaurus. For instance, among physical theories conventionally interiorized 

into the scientific habitus of physicists we can refer to the following: Copernican heliocentric 

system, Newtonian mechanics, Maxwell’s electrodynamics etc. Now it is impossible to be the 

physicist and not to know all these theories. Furthermore any scientists in humanities or social 

sciences will not contest now, say, the Copernican heliocentric system and in spite of the fact 

that they cannot prove it. If a theory enters into scientific habitus, i.e. it is accepted by the 

whole scientific community, it acquires thereby the higher objectivization in scientists’ eyes. 
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The hierarchical model of consensus can be used as well in situations of ‘normal 

science’ in Kuhn’s words when the scientific knowledge is accumulated gradually and there 

are no scientific revolutions. For confirming this claim we will provide a modelling example 

of studies in cumulative growth of knowledge. As such an example we will consider the 

history of Yuri Matiyasevich’s proof of the Hilbert’s tenth problem. This brilliant 

mathematician carried out his research within the pragmatic limits of the basic ideas and 

approaches of Andrei Markov’s school of constructive mathematics. Let us remind that in the 

Russian mathematical science since Soviet times there are two schools of constructive 

mathematics till now: the school of constructive analysis and constructive logic, founded by 

the corresponding member of the Russian Academy of Sciences, Andrei Markov (†1984), and 

the school of algebra and logic, founded by the member of the Russian Academy of Sciences, 

Yuri Ershov. Representatives of these schools have cool enough and weak professional 

contacts between themselves.  

Usually, an establishment of scientific school is considered connected with special 

endowments of its founder, his ability to be attractive for followers and young scientists. Such 

a point of view does not concern circumstances that for creating a scientific school besides the 

research talent and strongly pronounced skill to communicate, a scientist should have also an 

administrative resource, i.e. an initial carte blanche, opening a wide spectrum of possibilities 

for scientific activity. This carte blanche is always granted by a ‘customer’ (on behalf of 

influential social group) as original advance payment. After all any serious research activity is 

always the long-term project can be without appreciable results in the foreseeable future. So, 

Andrei Markov was born to the family of the very known Russian mathematician, the 

member of the Imperial San-Petersburg Academy of Sciences, and his scientific career 

developed at once easily enough.  

After Matiyasevich received all necessary theorems for the proof of his result, caused 

his world popularity among mathematicians, the leaders of Markov’s school helped him to 

contact Julia Robinson, organised a meeting, and agreed about the possibility to publish their 

joint papers, e.g. their second joint article was published in Acta Arithmetica very soon. As a 

result, within two-three years Matiyasevich became the mathematician with the world name.  

Thus, the joint publications of Robinson and Matiyasevich were thought as a strategic 

step which played the positive role not only in Matiyasevich’s destiny, but also they were 

useful to Markov’s school at all (it led to the obvious strengthening of its international 

positions).  

As we see by the example of Markov’s school and Matiyasevich’s proof, any creation of 

scientific schools with a recognised brand is a complex strategic problem. It is not enough to 

carry out a successful research, it is necessary to enter it into scientific habitus. For this 

purpose, it is necessary not only to have a support in the own country, but also to possess an 

ability to communicate with the famous western scientists. 
 

Administrative markets in Belarus as social context of scientific habitus 

 

In Belarus almost all scientific schools were created during the Soviet period, for 

example, the Belarusian school of algebra, of quantum mechanics, of theory of image 

recognition, etc. These schools had the importance within the limits of the Soviet science. 

Now the given schools lose the positions. It is connected to that in the Post-Socialist countries 

including the Post-Soviet ones there is recently an orientation to the western centres of 

science. The former Soviet scientific centres became a scientific periphery. In other words, it 

is possible to state that scientific habitus, characteristic for Eastern Europe, was changed. 

However, the given circumstance is still realised by a very few people among scientists of the 
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senior generation. In the conditions of changed habitus the scientific results have been 

accepted in the different way as it was earlier.  

If to apply the methodology of ‘historical school’ to explicating a social and economic 

context of the Belarusian science, it is possible to notice that the Belarusian science exists 

under the conditions of administrative markets. The features of this market consist in that its 

exchange relations include as well values and institutes which, as a rule, cannot be used in the 

form of the goods in any normal capitalist market.  

 

Market economic activities are not hierarchical, its relations are mainly horizontal. 

Known market hierarchical institutes, such as stock exchanges and banks, are entered into 

non-hierarchical relations and cannot exist outside of market laws. Buyers and sellers in 

market are equal, and money is a measure of all things. The quantity of money, an agent of 

market has, is a measure of his importance in economy. Unlike market activity, political 

activity is hierarchical and defined by aprioristic values, purposes and means for their 

achievement. Political activity hierarchizes people included in it, gives them authorities. The 

political status is a capital of politician which he uses for achievement of his purposes. And 

purposes, as a rule, consist in the aspiration to increase political weight (status) or, at least, 

to preserve it, since just having political weight allows a politician to reach his purposes 

(Kordonsky 2006). 

 

Hence, the administrative market, unlike the normal capitalist one, is hierarchical, 

though it contains also horizontal relations of exchange which are called logrolling. An 

elementary example of logrolling is reflected in the following principle of survival, known to 

any successful officer: ‘you endorse my documents by signature, and I endorse your 

documents by signature’. In a word, logrolling is a motto: ‘you give something me from your 

administrative sources, I give something you from my sources’.In Eastern European region, 

the administrative market appeared for the first time during Brezhnev's epoch: “This economy 

was generated after Stalin and was our great gain whose positive result was that the country 

was prepared for exchange relations before Gaydar comes with his reforms. It is possible to 

say that the Brezhnev’s epoch is an epoch of trade” (Nayshul 2004).  

 

The typical scheme of management of economy during Brezhnev's epoch looked as 

follows. The enterprises asked for resources. These requirements were summarised, being 

lifted upwards by administrative ladder, until they reached the government body, whose 

competence was to give tasks to manufacturers. Then these tasks were distributed between 

manufacturers which presented the own requirements in return to deliveries of input 

resources so that the planning cycle repeated again and again. Planning began not ‘from 

above’ as in the Stalin command system, but ‘from below’ and carried not a directive, and 

coordinating and iterative, repeating character. (…) The system of the vertical auctions was 

supplemented by illegal, legalized or legal horizontal auctions, i.e. by exchanges between 

organisations. (…) Such exchanges were not and are not a corruption (in sense of crime), but 

a complex system of universal administrative market where all is purchased and sold 

(Nayshul 1992). 

 

The command-administrative system of the Soviet Union was smoothly transformed 

into the administrative markets. These markets have played then a main role in 

transformations of Post-Soviet societies: in privatisation, in the so-called market reforms etc. 

Now these markets form key rules of game in economy of not only Belarus, but also Ukraine 

and Russia.  
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One of the firsts, Ludwig von Mises assumed an impossibility of pure planned 

economy, having paid attention of that the officialdom begins to execute any functions of 

market itself. Indeed, under conditions of phaseout of goods markets there will be their 

substitutes, in particular administrative markets.  

In the Soviet Union administrative markets have been studied for the first time within 

two research groups: Moscow (one of its leaders was Vitaly Nayshul) which studied the State 

Planning Committee, and Novosibirsk (one of its leaders was Simon Kordonsky), studying 

the rural district of Altay territory. 

Now the theory of administrative markets is well studied, there are mathematical 

models which describe these markets. In Russia the theory of administrative markets is used 

even in country government. In Belarus the local administrative markets are studied badly and 

their analysis is not used anywhere. 

The specificity of Belarusian administrative markets is that they are too hierarchical, 

therefore competitiveness is too hard and always there is possibility to be sentenced for usual 

logrolling. 

Administrative markets hold if there is no normal capitalist market. Their feature is that they 

are parasites for economy, slowly undermine it. They are built on over a real sector of 

economic activities like a financial pyramid and sooner or later they can be destroyed. 

Therefore any administrative market has a life-cycle: birth, expanding, and death.  

The Belarusian science exists within local administrative markets. It is connected to 

facts that science and education are considered as state institutes, therefore their management 

is centralised. The Belarusian science represents a kind of administrative market included into 

the general administrative markets of this country. In such conditions in the Belarusian 

science there is logrolling which makes science very inert and not inclined to innovations. 

Nevertheless, such a system has some advantages connected with the possibility of 

centralised reforming of the system of higher education. 
 

Some features of scientific habitus in Belarus 

 

 

Thus, we can emphasize the following social factors of the Belarusian science: 

1. Belarusian scientific habitus preserves the Soviet features and it badly belongs to the world 

scientific habitus; the characteristics of Belarusian habitus are as follows: conservatism, non-

propensity to innovations, passivity, expectation of instructions from above. 

2. The Belarusian scientific habitus supports scientific administrative markets, whose 

relations are constructed on the basis of logrolling. Administrative markets in science define 

an izolation of the Belarusian scientific communities. 

3. The true dynamics of the Belarusian science is defined by relations in administrative 

markets, therefore it is not transparent and clear by superficial sociological analysis. 

Administrative markets cannot be revealed by usual statistic analysis for example. 

These social factors are basic obstacles for realisation of innovative scientific policy. 

 

The Belarusian science requires a number of transformations: the scale integration into 

the international scientific infrastructure, integration of education system and research centres, 

the creation of new corporate culture, the effectivization of existing models of 

communications, including the branding and PR of the Belarusian science. Within Leibniz’s 

ideal of substantiation as well as neo-positivist methodology of science there cannot have 

been defined such problems. 



University of Information Technology and Management in Rzeszów  
ul. Sucharskiego 2 - Rzeszów 35-225, Poland 

 

 

6 

 

In the innovative policy of Belarus, social technologies are not considered as a source 

of innovations. It is a restriction of the concept of innovations when innovations only concern 

the production commercial specification. Nevertheless, social technologies can supply a more 

effective organisation of activity and better promote productivity. 

The analysis of statistical data in Belarus, concerning developments of science and 

production, allows us to draw a conclusion that there is no essential shift in innovations for 

the last five-years period. We can assume that it is connected to that social technologies, 

according to which the Belarusian science exist, remain outside of prospective reforms. 

Communicative models, which we can study within the theory of scientific argumentation, 

can show weaknesses of social technologies of the Belarusian science so that we will know 

what is necessary to reform in the sphere of scientific communications. For example, now 

only the Russian vector of world integration of the Belarusian science is presented, while the 

western vector is not. 
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Abstract 
In the paper, the author presents a brief outline of conducting and monitoring foreign language teaching. Such 

management must be based on strictly specified procedures and norms. The paper also presents procedures for 

performing teaching tasks as well as administrative ones, connected with teaching students a foreign language, 

on the example of UITM. The author describes the system for qualifying students to language groups, informs 

about risks that might occur when performing the tasks, and suggests preventive means to avoid those risks. The 

qualitative objectives and measures of attaining them are also covered. 

The paper indicates that the on-going process of economic and political changes as well as recent major 

demographic changes in Poland and in Europe make it necessary to continue seeking further improvements in 

managing the process of conducting and monitoring language teaching. Further concrete and effective action 

needs to be taken in managing the process of conducting and monitoring foreign language teaching. 

 

Keywords: change management, lanuague teaching system, electronic system, testing, qualifying students 

 

 

Introduction 
 

“The multiculturalism of Europe and its multilingualism have become a challenge 

both for politicians, universities and all educational institutions which are responsible for 

preparing Europeans for living in the multifarious but common house.”
 2

 

The above quoted statement of Stanisław Hibner, Director of the Foreign Language 

Study Centre at the University of Łódź, very clearly and distinctly defines the importance of 

the mission of not only universities, but any educational institutions concerned with teaching 

foreign languages. Concern for learners’ communicative competences, for the quality of the 

process, for suitable monitoring of the tasks undertaken, must be seen as the major objective, 

if the whole venture is to have the desired effects. 

The need for foreign language teaching of very high quality and conforming to the 

most state-of-the-art standards is enforced in the recent years also by the progressing 

globalisation of life. Soon, particular nations will not view each other as foreign. Such trend 

of societies’ development will result in life-long learning, and not only in the area of foreign 

                                                      
1
 Mgr Roman Wisz, Wyższa Szkoła Informatyki i Zarządzania, Ul. Sucharskiego 2, 35-225 Rzeszów, 

rwisz@wsiz.rzeszow.pl. 
2
  Keicher J., Plassman S., Wantia M.: Sprachenzertifikate  Meilensteine der Weiterbildung – 2011 by Telc 

GmbH Frankfurt am Main, p. 37. 
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languages. Life-long learning will be a necessary mechanism of adjusting to the technological 

development that is connected with generally understood progress and the said globalisation.  

Managing the process of conducting and monitoring language teaching must be based 

on strictly defined processes and norms. Below presented are procedures of performing 

didactic and administrative tasks related to teaching students within the course of a foreign 

language, on the example of the University of Information Technology and Management in 

Rzeszów, in a system of vocational degree studies, in accordance with study plans and 

provisions contained within the National Qualifications Framework. 

 

Object and scope of the project 

 

The object of the aforementioned process is preparing, implementing and conducting 

foreign language courses for students of the University of Information Technology and 

Management. The process consists of two main areas of activity:  

A.  QUALIFYING STUDENTS TO PARTICULAR LANGUAGE GROUPS 

B.  CONDUCTING AND MONITORING THE TEACHING 

Both areas are described in detail below. 

 

Customer requirements 

 

The customers here are students. From their perspective – but also from that of the 

university – the main objective in the first stage of the proceedings is to correctly qualify 

students to language groups. Students are assigned to particular groups according to their 

abilities gained at school and shown in the entry (qualifying) test. The next stage is teaching 

the course in accordance with Course Cards and syllabi for the given field of study, as 

approved by chair heads, deans and the Vice-President for Teaching. The schedule of classes 

is prepared by the schedule preparation team in the university’s Logistics Department. 

The offer is meant to make the students constantly develop and test their language 

competences, and focuses on preparing learners to use the foreign language in their everyday 

life, in their careers, and also to pass international language examinations. In that connection, 

the content of the course includes issues of everyday life and professional life in areas related 

to the particular fields of study. The programme includes issues and vocabulary related to 

economy, the functioning of companies and enterprises, and serves to create the competitive 

edge, which – next to knowledge of the subject – is viewed as a major factor in finding a job. 

Grammar covers issues which enable the student to freely use the vocabulary learned in the 

said situations. Considering the above, foreign languages are taught using an interactive 

communication method, which develops the students’ ability to freely use the given foreign 

language and also enhances their faith in their own abilities and final success. 

 

Process objectives 

 

The aims of the process are to correctly qualify students to language groups, teach the 

course in the particular language groups, and monitor the process, with particular focus on 

correct functioning of the university’s administrative system and customer service level 

during the whole course of studies. The aims are achieved by developing and properly 

implementing the procedures defined and their regular monitoring. 
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Objective attainment measures 

 

 The following procedures, listed in points, are used to measure whether the set 

objectives have been attained: 

 qualifying and assigning students to correct language groups within a foreign language 

course (standard or intensive);  

 keeping the deadlines set for the adopted procedures, including language tests and 

examinations; 

 obtaining learning outcomes concerning the level of knowledge of the foreign 

language as defined in the Course Cards and syllabi for the given field of study; 

 monitoring the results of tests and examinations on a regular basis. 

 

Risk and prevention 

 

 The table below shows certain risks, or threats, which can appear when performing the 

tasks, along with suggestions of preventive measures aimed at minimising or mitigating the 

risk. 
 

Table 1. Risks, or threats, which can appear when performing the tasks.  

Item Task Risk Prevention 

1. 

Defining the 

level of skills in 

the foreign 

language 

(entry test) 

 Faulty electronic system 

at the Virtual University (the 

entry test freezes while being 

solved). 

 

 Wrong/ deficient 

information to students about 

the dates of the entry tests. 

 Preparing and approving the 

schedule of work on the electronic 

system by the end of June each year, 

at the latest. 

 Proper testing of the corrected 

system’s functioning. 

 Placing the dates of the test-taking 

in the students’ schedule of classes.  

2. 

Teaching and 

monitoring the 

teaching  

 Losing the database on 

students on an electronic 

carrier. 

 Testing and configuring the 

system correctly. 

 Archiving data at least once daily 

on three different carriers. 

 Forbidding to configure the 

network while entry test results are 

being processed. 

Source: own study. 

 

Below, the tasks concerning the first of the two areas of activity related to the object 

and scope of the process are described in detail. 
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Qualifying to language gropus (A) 

 
Object and scope 

 

The object of the procedure is to test the level of foreign language knowledge in an 

entry test. It is done in order to correctly assign students to language groups at the right level 

of language skills.  

 

Quality objective and attainments measurement 

 

The aim of the proceedings is to correctly assign students to language groups, 

according to their choice and their level of foreign language knowledge.  

Attaining the aim is measured by: 

 processing the tests and passing them to the university Department of IT Sections and 

Systems on time; 

 transferring the tests to the university electronic system on time; 

 properly defining category threshold; 

 analysing the results obtained in the tests – in the electronic system; 

 specifying the right number of intensive language groups; 

 specifying the right number of standard language groups; 

 transferring the data to the university Department of IT Sections and Systems, and then to the 

Dean’s Office, to have the students assigned to the particular language groups. 

 

Proceedings 

 

What follows is a brief description of the steps needed to properly perform the tasks in 

the process. The beginning phase is marked as INPUT, the end as OUTPUT. 

 

INPUT: 

 

 Current list of students 

Teachers appointed by the Director of the Centre for Modern Languages prepare a set 

of tests checking the knowledge in foreign languages as specified in the resolution for each 

faculty.  

Part-time and full-time students take part in organisational meetings, or introductory 

classes, where they are informed in detail about the way, possibilities and chances of gaining 

language skills while taking a foreign language course.  

The above mentioned information is provided to students in more than one way – not 

only during the said organisational meetings/introductory classes, but also by e-mail and by 

way of a message in information kiosks placed around the university. The procedure of 

assigning students to language groups is developed each year, also given in tables, and for 

international students it is each time translated into the given foreign language. (When starting 

their studies, international students do not know Polish well enough to process such 

messages.) Those messages contain many details concerning the procedure. The process itself 

goes as follows: 

1. Students take the test. 

2. Students learn a foreign language they have chosen. They can choose from among: 

English, German, Russian, and French. 
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 Students choose a language they learned before and want to continue. 

 The foreign language course starts in the second semester of studies.  

 Students are assigned to their language groups during the first semester of studies, 

according to the adopted schedule. 

3. First-cycle full-time students are assigned to language groups based on their results in the 

entry tests and according to the declaration they had submitted. The declaration concerns 

choosing an intensive or standard language group. In the second semester, students start 

the course in their respective groups as assigned, under the following conditions: 

 First-cycle full-time students who achieve the required threshold of foreign language 

skills in one of two tests (one in the beginning, and other at the end of the first 

semester of studies) may choose whether they want to learn the foreign language in an 

intensive or a standard group. The declaration submitted by the student is binding 

throughout his or her studies and cannot be changed.  

 First-cycle full-time students who do not achieve the required threshold of foreign 

language skills in one of two entry tests, do not take either test, or do not submit a 

declaration of choosing a particular kind of the foreign language group, are 

automatically assigned to a standard group. 

 Students who do not achieve the required threshold, may take advantage of 

compensatory classes.  

4. First-cycle part-time students are assigned to language groups based on their results in the 

final school-leaving examination, verified by the entry test. The students also start the 

foreign language course in the second semester.  

  

By the end of their first-cycle studies, students should achieve the B2 level of language 

competence according to the Common European Framework of Reference for Languages 

(CEFR). In that connection, in the system adopted at the university, no foreign language 

groups are formed at the elementary level. 

 

OUTPUT: 

- Current database of students to divide them into correct language groups  

 

Tasks, duties, responsibilities 

 

The table below presents the tasks within the discussed activity, indicating the persons 

responsible as well as particular areas of duties. 

 

Table 2. The tasks – the persons responsible and particular areas of duties. 

Person responsible Task Area of duties Responsibilities 

Director of the Centre for 

Modern Languages 
1 

 Appointing 

employees/teachers to develop 

the tests. 

 Preparing the entry tests 

on time. 

 Ensuring quality 

according to the set 

standards. 
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Person responsible Task Area of duties Responsibilities 

Director of the Centre for 

Modern Languages, 

Head of Dean’s Office 

2 

 Setting the dates for the 

organisational 

meetings/introductory classes. 

 Complete information on 

the mode and way in 

which the course is 

conducted, and on 

possibilities given by the 

Centre’s offer.  

Teachers of the Centre for 

Modern Languages, 

Head of the Department of 

IT Sections and Systems  

3 

4 

 

 Making the test available at 

the Virtual University 

 Conducting the test 

 Proper functioning of the 

electronic system. 

 Keeping to the adopted 

procedures during the test. 

Deans of Faculties, 

Director of the Centre for 

Modern Languages, 

Head of the Department of 

IT Sections and Systems 

5 

6 

7 

 Appointing people responsible 

for analysing test results. 

 Transferring the results to the 

university database. 

 Defining the thresholds. 

 Developing the algorithm. 

 Proper functioning of the 

system. 

Source: own study. 

 

Below, tasks within the other area of activity as mentioned in the introduction – 

concerning teaching and monitoring – will be similarly described. 
 

B. Teaching and monitoring the teaching 

 
Object and scope 

 

The procedure includes didactic tasks related to teaching students at foreign language 

courses at vocational degree studies as specified in the study plans. 

 

Quality objective and attainments measurement 

 

The objective of the procedure is to conduct classes in a foreign language course 

according to the schedule, and to have the student achieve a level of foreign language 

knowledge as specified in the approved syllabi.  

Attaining the aims is measured by: 

 the percentage of planned classes which have been actually conducted; 

 the number of students who have reached the required level of foreign language knowledge 

by the end of their studies; 

 teachers’ availability for students (office hours); 

 test and examination results. 

 

Proceedings 

 

Analogically to point A, below given is a brief description of steps necessary to 

properly perform the tasks in the process. Also in this case, the beginning phase is marked as 

INPUT, the end as OUTPUT.  
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INPUT: 

 

- Qualifying/assigning students to the correct language groups. 

 

Teaching means conducting classes according to the schedule of classes for each 

language group in each semester. Characteristic features of the process include: 

 a practical system of teaching levels with clearly stated learning objectives; 

 developing all four language skills together; 

 regular use of motivational techniques: analysis, evaluation, description, comparison, 

suggestion, expressing opinions and making decisions; 

 inference based on course books and authentic materials; 

 a module system; 

 diagnostic examinations and tests – uniform for all language groups; 

 mock and final examinations; 

 additional courses – compensatory and academic ones. 

 The didactic process is conducted according to the Regulations passed with a relevant 

resolution of University Senate with later amendments. The accompanying documents are: 

 academic year organisation (the President’s annual decision – according to the Regulations); 

 principles of choosing the foreign language (specified by the Dean based on the Regulations). 

 In the described process, very important is controlling, or monitoring, the correct transfer of 

groups to following semesters (students of the particular language groups continue their 

studies in the semesters following in groups according to the level defined in the entry test 

and to Course Cards/syllabi).  

The last step is transferring the results of tests and examinations to the Virtual University 

system. 

 

OUTPUT: 

 

 Final examination. 

 Optimum mastering of the material covered by the syllabus. 

 Ending the course. 

 Teachers settling accounts for their work: submitting protocols with grades from classes and 

examinations, and exemplary written works and examinations to the Teaching Department 

and the Dean’s Office. 

 

Tasks, duties, responsibilities 

 

 The table below presents the tasks within the discussed activity, indicating the persons 

responsible as well as particular areas of duties. 
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Table 3. The tasks – the persons responsible and particular areas of duties. 

Person 

responsible  
Task  Area of duties Responsibilities 

President/Vice-

President for 

Teaching 

1 

 Appointing people responsible 

for academic year organisation. 

 Preparing the document on 

time. 

 Passing the information to all 

university departments, 

including the Centre for 

Modern Languages, in due 

time. 

Director of the 

Centre for 

Modern 

Languages 

2 

 Appointing employees to prepare 

a plan of language bands (times 

to conduct foreign language 

classes).  

 Transferring the plan to the team 

which prepares the schedule of 

classes. 

 Preparing the schedule of 

language classes on time. 

 Preparing the staffing for the 

particular language groups. 

 Monitoring the quality of the 

process. 

 Logistics of teaching the 

foreign language. 

Head of the 

Department of 

IT Sections and 

Systems, 

Dean’s Office 

Head 

3 

 Appointing employees to transfer 

language groups to following 

semesters. 

 Proper functioning of the 

university system.  

 Careful monitoring of transfer 

correctness. 

Teachers of the 

Centre for 

Modern 

Languages, 

Dean’s Office – 

person 

responsible for 

the Centre for 

Modern 

Languages 

4 

 Entering data in the system.  Entering the data to the system 

correctly. 

Source: own study. 

 

Due to the quickly progressing technological developments and globalisation of social 

and cultural life, managing the process of teaching languages and monitoring that process 

requires constant changes, as has been briefly stated in the introduction. Hence, since its very 

beginning, the teaching process has been supported with modern teaching methods and 

multimedia tools, and is updated on a regular basis. Starting with the academic year 

2012/2013, students may use applications available not only in portable electronic devices 

like laptops or notebooks, but also in mobile phones. The said applications are developed by 

the university’s own experts in teaching foreign languages (as concerns content), and by 

UITM IT experts – from the technical side. In addition to that, purchased are the most up-to-

date didactic publications available in the market of educational books, together with the 

above described applications. 

For several years now, foreign language teaching has also been supported with e-

learning, which is treated as an integral element of the foreign language teaching programme. 
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The e-learning programme is the university’s own programme. The didactic and 

methodological concept of the programme of teaching English through e-learning has been 

developed by the university’s staff. The content has also been prepared by language teachers 

working at the university, including native speakers of English. Completed materials were 

submitted to the Department of IT Sections and Systems. Then their graphical side and 

content were prepared by the E-Learning Team, and then the courses were placed at the 

Blackboard platform. Students mostly work with modules at the levels of B1 (input) to C1 

(output) according to CEFR (the Common European Framework of Reference for 

Languages). However, to present the whole system’s functioning, full monitoring of students’ 

work by the teachers, the possibility to follow students’ progress, synchronic and asynchronic 

consultation, etc., in detail would require a separate study of several pages.  

Examinations conducted after the first year of learning and then at the end of the 

foreign language course are prepared by independent examiners. In the intensive course, 

progress of students in their language skills is measured starting with the first semester of the 

course.  
 

Perspectives 
 

Managing the above presented process of conducting and monitoring foreign language 

teaching, as well as managing the changes which constantly occur in the said process, might 

well be said to place the university among the top universities and educational institutions in 

Poland. That is confirmed also by numerous national rankings. A statement may be risked to 

the effect that the process of changing and conducting foreign language teaching in Poland is 

noticed and viewed in a very positive light by European Union experts. Poland is often 

singled out among Central and Eastern European countries as one which, after transforming 

and joining the European Union, is the most consistent in implementing modern teaching 

methods and conducting the process of teaching foreign languages
3
 also in accordance to the 

statements of the Common European Framework (CEFR). 

                                                      
3
 “Eine interessante Parallele ist derzeit in den Erfolgen kommunikativen Unterrichts in den mittel- und 

osteuropäischen Ländern zu beobachten, die – oftmals von der traditionellen klassischen Philologie der Neuen 

Sprachen tief geprägt – viel radikaler mit diesen traditionellen Zugängen zu den modernen Fremdsprachen 

gebrochen haben und die nach der politischen Wende zugänglichen, jahrzehntelang entwickelten und erprobten 

Curriculumkonzepte des Europarats im Gemeinsamen Europäischen Referenzrahmen (GER, Common European 

Framework; vgl. Europarat 2001 (1996); Council of Europe 2001 (1996)) im Fremdsprachenunterricht ihrer 

Kinder-, Jugend- und Erwachsenenbildung realisiert haben. Kommunikative Kompetenz steht in dieser 

epochalen Entwicklung als Metapher für die konkrete Motivation und die Befähigung zu realen Kontakten in 

und mit modernen Fremdsprachen… . Als Beispiel kann hier Polen angeführt werden, wo dieser Prozess 

international auch schon vor der politischen Wende in der Zeitschrift „Glottodidactica“ verfolgt werden kann, 

die seit 1966 vom Institut für Angewandte Linguistik der Adam Mickiewicz Universität Poznan herausgegeben 

wird.“ (Edelhoff Ch., Kommunikative Kompetenz revisited, Forum Sprache 4.2010) – “An interesting parallel 

can nowadays be observed in the successes of communicative teaching in Central and Eastern European 

countries, which – oftentimes still bearing a deep imprint of the traditional classical philology of modern 

languages – have much more radically broken up with those traditional approaches to modern languages, and 

which after the political changes have been realising the ideas for curricula, developed and tested for decades, 

made available by the European Union within the Common European Framework of Reference for Languages 

(cf. Council of Europe 2001 (1996)) – applying them in children, youth and adults foreign language teaching. In 

that epochal evolution, communicative competence stands for a metaphor of concrete motivation and the skill of 

maintaining real contacts with and in foreign languages… As an example, Poland may be quoted here. There, 

that process can be followed internationally also from before the political changes, in the paper 

“Glottodidactics”, published since 1966 by the Institute of Applied Linguistics of the Adam Mickiewicz 

University in Poznań.“  
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The on-going process of economic and political changes, as well as – if not mainly – 

major demographic changes occurring recently in Poland and in Europe, makes it necessary to 

continue seeking further improvements in managing the process of conducting and 

monitoring language teaching. The above thesis seems to be confirmed by an increasing 

number of experts and people of science, not only in publications but also at scientific 

conferences concerned with language teaching. The need for changes towards universities 

working more closely with enterprises and broadly understood labour market has been so 

distinctly articulated by Professor Zofia Berdychowska from the Jagiellonian University in 

Kraków, in the paper “Between the University and Labour Market – Towards Success 

Through Cooperation” (“Między uczelnią i rynkiem pracy – do sukcesu przez współpracę”) 

that she presented at a conference on Linguistic Competence as the Basis for Professional and 

Social Success in Europe (“Kompetencje językowe podstawą sukcesu zawodowego i 

społecznego w Europie”) in Warsaw (2011): 

“For various professions and careers, language skills have a value that cannot be 

overestimated. The increased demand for language go-betweens and high-quality linguistic 

services is proven by current job offers and research results. For an ever larger group of 

employers, particularly in the BPO/SSC sector, which attends customers in many different 

languages, the knowledge of at least one foreign language (and English) is not only an 

additional asset when recruiting. It is the most important feature of a candidate’s competence 

profile. High linguistic competence of language study graduates does not, however, 

automatically mean communicative competence, including the ability to communicate in 

various specialist branches and professional situations which might be difficult to predict 

while teaching. Comparing results of surveys concerning linguistic competence of students 

and graduates with employers’ expectations and a review of current cooperation practices 

between universities and the labour market helps to identify the desired joint actions aimed at 

adjusting foreign language teaching to better suit the market’s needs.”
4
   

There is one major conclusion to be drawn: it is also, or maybe mainly, in managing 

the process of conducting and monitoring foreign language teaching that further concrete and 

effective action needs to be taken. 
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Abstract 

 

For many professions of a public character, including lecturers or teachers, communication is the basic tool of 

work. After defining the basic model to work on, the paper considers aspects of communication which concern 

the specific communicative situation occurring in a didactic environment between a teacher and a group of 

students. It compares the features of the teaching process occurring face to face and such as occurs at a 

distance, from the viewpoint of both teachers and students. It briefly outlines and compares objectives, content, 

speaker’s image, and possible barriers. Considered are both verbal and non-verbal communication elements, 

with suggestions to aid communication in either discussed situation. The constant development of teaching using 

the most up-to-date technology seems to lead researchers to considering a third communicative situation, which 

is complementary teaching, or hybrid teaching. Further analysis focuses on that type of learning, and the way it 

combines aspects of both situations discussed previously.  

 
Keywords: didactic situations, face to face, distance learning 

 

 

Introduction 
 

For many professions of a public character, including lecturers or teachers, 

communication is the basic tool of work. It is thanks to it that the teacher makes contact and 

builds the relations with the group of recipients, passes knowledge on to them – which is the 

main objective – and also organises, shapes and nurtures that group. 

This paper considers aspects of communication which concern the specific 

communicative situation occurring in a didactic environment between a teacher and a group 

of students. It focuses mainly on comparing the features of the teaching process occurring 

face to face and such as occurs at a distance. The paper discusses the issues from the 

viewpoint of both teachers and students alike. It briefly outlines and compares objectives, 

content, speaker’s image, and possible barriers. Considered are both verbal and non-verbal 

elements of the communicative situation, as well as communication strategies useful in either 

                                                      
1
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situation when communication occurs. The analysis leads to considering a third 

communicative situation, which is complementary teaching, or hybrid teaching, and the way 

it combines aspects of both situations discussed previously.  

 

Model of communication  

 

The term “communication” can be understood as transmitting information from one 

place to another (see Miller 1951; after: Nęcki 1996, p. 20). That view of George Miller ought 

to be made more precise insofar that the information exchange occurs not so much on the 

condition of it reaching a specific place but rather of the message 1) being sent, and 2) being 

actually received.  

 

 

 

 

 

 
Fig.1. Communication diagram. 

 

M. Rzeczkowska (2006) develops that very basic diagram of communication (as 

shown above) to a more extensive one, by adding further conditions, among them the 

speaker’s ability to correctly code the information and the recipient’s ability to decode (and 

interpret) it properly. In other words, for communication to occur, both sides of it must use 

the same code. 

 
Fig.2. Extended communication diagram. 

 

The wavy line of information flow, at points interrupted and overlapping with the 

straight line, shows here – quite schematically – possible disruptions in the very process of 

transferring the information.  

Applying the above diagram to a didactic situation at a university, the participants 

(sides) are students and the teacher. The conveyed information is the content of the course, 

including students’ contributions. The communicative channel has so far been mainly the 

classroom (lecture room, workshop, or other). Yet in that last element of the process, serious 

changes have occurred in the last few decades. Focus in teaching has shifted – for various 

reasons, often independent of one another – from personal contact to contact made via 

electronic media. It is not really a wonder, since those media are in common use, and 

increasingly so, both in professional and personal life. 

The discussed changes in the communication diagram enforce changes in didactic 

process organisation, but also in the manner of communicating and the requirements posed to 

the participants of the process.  
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Features of direct and distance communication – analysis 
 

Objectives and content of communication 

 

A. Direct (F2F) communication 

 

A study on aspects of communication in direct didactic interaction, i.e. work in class, 

(Gernand 2006) includes e.g. analysis of the recipients – following the book Sztuka wystąpień, 

czyli jak mówić, by osiągnąć cel (The Art of Speaking, or How to Speak to Succeed) by E. 

Żurek (Żurek 2003, pp. 65-67). The first step of that analysis is identifying objectives by the 

following criteria: primary, secondary, short- and long-term objectives. The primary aim is to 

pass on knowledge. Secondary aims include among others motivating students to learn, 

interesting them in the course, organising the group, preventing or solving conflicts, starting 

teacher-student cooperation, as well as – to some extent – nurturing students. 

The short-term objective is, in the most general terms, passing on the knowledge 

students need in order to complete their course/studies. Long-term objectives include such 

categories as providing knowledge and skills necessary for future career development, and the 

above mentioned nurturing, or shaping attitudes, often in teamwork, which seems a natural 

feature of work with a whole group in the same setting. It is worth noting that the National 

Qualifications Framework currently applied in Poland’s university system lists attitudes 

(social competences) along with knowledge and skills as the expected outcomes of education. 

Another step in the analysis is defining the type of information conveyed and the best 

methods to achieve the desired results. The chosen type of information should appeal to the 

recipients – it could be factual data, practical examples (e.g. case studies), comparison (e.g. of 

numerical data) and other forms of information, partially dependent on the course’s character. 

The choice of the best methods also depends on the course and type of classes – will a 

traditional lecture be better, or simulation, or maybe audio-visuals? In English classes, for 

instance, a teacher may from a rich repertoire of possibilities use traditional repetitive 

exercises for grammar, ask students to act out a scene requiring them to use that grammar, or 

show a video presenting the basic principles of the grammatical issue in a light, easy-to-to-

remember form. Methods of conveying the knowledge include also the whole apparatus of 

self-presentation, which topic will be discussed below. 

 

B. Distance communication 

 

Does anything in that analysis change if you substitute direct interaction with distance 

learning? The main objective remains the same. Yet it is more difficult to list group 

organisation among secondary objectives – unless the e-learning course includes some 

elements of group work; the same goes for much of the nurturing activity, except cases where 

students are clearly graded on their activity and e.g. the number of sources used. Frequently, 

e-learning courses include mainly exercises to be solved individually, as these are usually 

preferred by both the teacher and students. In the words of D. Morrison (2013), “Students 

groan when they find out there’s a group assignment that’s part of the grading for a given 

class [I'm no exception]. Students learning online don’t feel much different, and given the 

time and distance barriers, it presents even more challenges for these students.”  

Managing conflicts may also be an ability which is rather less required – the situation 

in question is somewhat depersonalised, due to lack of immediate, personal contact face to 

face. Analysis of short- and long-term objectives leads to similar conclusions – conveying 

knowledge remains important, whereas shaping attitudes decreases in intensiveness. 
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The type or form of information do not seem to be changed by a different medium. A 

case study or comparison may be presented personally just as well as in a video, or a text or 

presentation, sent to the students. In the same way – using recordings, exercises or text 

description – one may apply various teaching methods. Greater emphasis, however, is 

naturally on audio-visual techniques, due to their greater availability and variety in a 

computer or Internet environment. As has been mentioned before, naturally hindered are 

methods which involve group participation, particularly such as require the students to attend 

the course at the same time. It is, after all, in the very nature of e-learning to allow students to 

choose their own pace and time of work. Self-presentation techniques, on the other hand, for 

lack of constant personal contact, include quite different elements, as is discussed below. 

 

 

Self-presentation – the image 

 

According to Watzlawick, Beavin and Jackson (Nęcki, 1996), each act of 

communication carries two kinds of information: content-related and relationship-oriented. 

Substantial data are undoubtedly the principal content of any courses, whatever method may 

they be realised with. However – and it is a fact not always remembered – the relationship 

between the speaker and the recipient is just as significant as the content taught, although 

from an utterly different perspective: without good relations, even the most important and 

most attractive content of the course is infinitely more difficult to pass on. So how should the 

right relationships be built in class? How should relationships be built without contact? 

Without presence? 

 

A. Direct communication 

 

First impressions are believed to be the most lasting. Positive ones bear fruit in the 

form of better cooperation with the group, which affects the whole course. The fact of direct 

interaction and the resulting possibility of immediate reaction to the interlocutor’s address add 

dynamics to the act of communication.   

To create the image of a competent person (mentor or expert), at the first meeting the 

speaker (teacher) must definitely be prepared content-wise, but must see with equal care and 

diligence to how the message is conveyed. “[I]m mniej znamy naszego odbiorcę, tym mniej 

ważne są jego słowa. Mowa ciała i brzmienie jego głosu stają się dla nas w takiej sytuacji 

najistotniejsze.” (Żurek 2003, p. 14) – “The less we know our recipient, the less important are 

their words. Body language and the sound of their voice become for us the most important in 

such a situation.” Put in the language of Mehrabian (1971), the 3Vs (verbal, vocal and visual 

elements) account for the liking for the speaker, all to a different extent. The 7-35-55% 

division (for words, voice and body language, respectively) that he suggested might, and has 

been disputed as to numbers, but the influence of elements other than raw content of the 

verbal message is indisputable. 

What “puzzles” are thus needed to create the desired “halo” about the presented 

knowledge, as well as lay the foundations for cooperation throughout the course? 

The “body language” and “sound of the voice” mentioned by E. Żurek (the Visual and 

the Vocal with Mehrabian, respectively) divide non-verbal communication into two main 

categories – visual and auditory reception. Visual impressions consist not only of the 

teacher’s movements (e.g. way of walking, open gestures) or facial expressions – in particular 
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smile and eye contact – but also more or less formal attire
2
. Verbal expression, in turn, offers 

rich acoustic means in itself, such as sonority or timbre of the voice, elocution or a smile 

heard in the voice. For instance – since the recipient usually loses some substantive 

information from memory, the most important parts may be emphasised with a diversified 

intonation, accents placed over selected words, or pauses before giving some particularly 

important information, and also with visual rhetoric – gestures supporting the verbal message. 

Hence also the voice, next to gestures, ought to be viewed as a specialised tool, rich in various 

functions. In the course of further cooperation, non-verbal communication remained 

undoubtedly a significant aspect of the whole process of communication. It maintains the 

speaker’s image and constantly influences the flow of communication in the group. 

The above mentioned visual rhetoric includes gestures, also called illustrators (Ekman 

and Friesen, 1978), which additionally illustrate the text being said, and enhance 

understanding. “Some students learn better through visual learning and teachers movements 

or jokes can help.” (Voce, 2007, p. 9; stated by an undergraduate student of Mathematical and 

Physical Sciences; emphasis mine) They may include listing, underlining or stressing, 

drawing shapes in the air, defining size, as well as “narrative” gestures to illustrate the 

activities being done. Illustrators of the kind are particularly helpful when conveying difficult 

material or when the language of instruction is not fully grasped – e.g. when teaching a 

foreign language, the use of the students’ native languages can be avoided at least to some 

extent. The gestures, like all body language, also remain important throughout the 

communication (contact).  

 

B. Distance communication 

 

In a situation when communication occurs, but there is no direct personal contact 

between the speaker and the recipient – i.e. in distance courses – the interest of participants 

quite naturally shifts from non-verbal communication (due to that lack of contact) to the 

verbal one, which carries more substantive content. Yet even here, certain personality features 

may be weaved into the content in order to personalise the learning context – for instance, by 

using suitable linguistic means or illustrators, although of a different type than those above 

mentioned. Technical progress allows to enrich the conveyed content with video recordings 

(e.g. of lectures), audio recordings (e.g. narration), graphics, as well as references to websites, 

which may give immediate access to additional training material or authentic career-related 

materials. 

Building the speaker’s image, which – as stated above – facilitates both 

communication itself and its effectiveness, may also be supported with some elements of 

personal contact
3
. The tools currently available in the e-learning technologies used nowadays 

allow not only to upload (as an introduction) a text or recording presenting the instructor to 

the students, but also to actively participate in discussion forums, as well as to communicate 

online using chat or a videoconference (see e.g. Incorporating Interaction..., 2013; Deka and 

McMurry, 2013). However, that is still in most cases a very occasional contact. Students 

                                                      
2
 It is consciously noted already in school. In a Poll for the Teacher of the Year (Teacher of the Year Poll 

1995/96) Polish secondary school students expressed e.g. opinions such as: “Dresses casual and easy” (II grade), 

“always smartly dressed, meaning modestly, neatly, tastefully” (IV grade). 
3
 Cf. Incorporating Interaction... (2013) – “Interaction is one of the most difficult aspects of education to build 

into an online class, but it is also one of the most important. The level of interactivity from student-to-student 

and from student-to-instructor has a major impact on the quality of online distance learning programs (Muirhead, 

2001)”; Improving Your Teaching Presence… (2013) – “Just like in a face-to-face environment, the teaching 

presence of the instructor can make a significant difference in the engagement and attention of distance 

learners.”  



University of Information Technology and Management in Rzeszów  
ul. Sucharskiego 2 - Rzeszów 35-225, Poland 

 

 

24 

 

themselves rightly notice that “Rapport between tutors and students is harder to build online 

than actually meeting someone face to face.” (Voce, 2007, p. 9, statement by and 

undergraduate student of Life Sciences) 

As has been mentioned above, distance learning gives particular significance to verbal 

communication – texts constructed by the speaker, mainly in order to convey knowledge in a 

particular area. That fact makes it so much more important to produce the text competently – 

so that it conveys the necessary information in a clear manner, and at the same time maintains 

good interpersonal relations, i.e. it offends no one but rather encourages potential contact and 

motivates the student to work further.  

In such situations, the best “recipe” for potential communication ailments seems to be 

to use the four conversational maxims described by H.D. Grice (1975), and extended by G. 

Leech (1983). It must be mentioned here that the said principles apply also to communication 

when there is direct contact, yet such immediate contact allows to quickly verify unsuccessful 

or partly unsuccessful communication attempts, while lack of constant direct contact does not 

provide a possibility to immediately monitor the way in which a given message is 

interpreted.
4
  

 

B.1. Grice: conversational maxims 

 

Grice’s theory of conversational maxims, which he created in the 1970s, is considered 

by many in the field of pragmatics as one of the basic pillars of communication studies. Grice 

decreed the cooperation principle to be the superior of all: in a typical situation, 

interlocutors cooperate in order to achieve some communicative aim. 

The following four conversational maxims are subordinated to the cooperation principle: 

- maxim of quality – do not say what you believe to be false, or for which you lack adequate 

evidence, 

- maxim of quantity – make your contribution as informative as is required in the given 

situation, and do not give more information than is required, 

- maxim of relation – be relevant, 

- maxim of manner – be clear, brief (as required) and orderly, and avoid ambiguity or 

obscurity. 

Violating any of the maxims generates additional meaning (e.g. criticism) – Grice 

called that phenomenon implicatures. Wishing to communicate with the recipient, the speaker 

must consider the possibility of their message being overinterpreted, or misinterpreted. After 

all, in the words of Nęcki, “człowiek nie reaguje na wypowiedzi, lecz na własne interpretacje 

wypowiedzi drugiej osoby” (1996, p. 64) – “a person does not react to what is said, but to 

their own interpretation of what the other person says”. 

Referring some years later to the above described maxims, G. Leech divided 

communication principles into two categories: textual rhetoric – defining the manner of 

constructing the text, and interpersonal rhetoric – concerning the relations between 

interlocutors (see Leech 1983; after: Nęcki 1996, p. 144).  

Leech gives four textual principles: a) of processibility (grammatical accuracy and 

understandability), b) of clarity (adjusting the message to the linguistic context of other 
                                                      
4
 Cf. students’ comments concerning communication online: “Can be difficult to explain a problem or difficulty; 

even with a reply to a question you may still be stuck... Delay in getting a response to a question and lack of 

reassurance you get from speaking to a person.” (undergraduate student of Built Environment); “If you don't 

understand something, it's harder to achieve comprehension on a computer than if a lecturer, for example, was 

there to explain. Sometimes responses from fellow students or lecturers can be slow in coming. Questions can be 

ignored by accident, whereas in real life, this would not often occur.” (undergraduate student of Life Sciences). 

(Voce, 2007, p. 9) 

http://en.wikipedia.org/wiki/Evidence
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utterances in the conversation), c) of economy – avoiding unnecessary elements which may 

disturb communication or delay its continuation, d) of expressivity, i.e. a “possibly personal 

and emotional tone (“możliwie osobistego i emocjonalnego tonu”; Nęcki 1996, p. 144), which 

is also information to the recipient about the speaker’s attitude to their words.  

Leech’s theory also defines seven interpersonal principles. These are: 

- the tact maxim, 

- the approbation maxim, 

- the modesty maxim, which “protects” the recipient from being made to feel inferior, 

- the agreement maxim (if possible), 

- the sympathy maxim, 

- the irony maxim, or rather the principle of clarity of a behaviour that requires different 

interpretation, like jokes or irony (“Be careful using humor,” the author of Incorporating 

Interaction... (2013) also warns the reader, “as it is not always easy to convey humor online”; 

on the other hand, a break or change such as a humorous comment or slight digression may 

effectively refresh the ability of a tired or bored mind to assimilate information
5
), 

- the interest maxim (the content being attractive or interesting to both communication 

participants), and 

- the Pollyanna maxim, which advises to avoid awkward and depressing topics (cf. Gernand, 

2006). 

 

What is important in Leech’s theory is that it takes into account both linguistic aspects 

and the issue of building a rapport between interlocutors – as mentioned before, in distance 

learning and teaching it is a particularly sensitive spot. Also, the principles he distinguished 

seem universal enough to be applicable in communication in many cultures and societies, and 

                                                      
5
 “Co ciekawe, doświadczenie pokazuje, że w pracy ze studentami okazjonalna wypowiedź z poziomu 

[wewnętrznego] Dziecka (skierowana do Dzieci w studentach) może mieć także swoje zalety. Może rozluźnić i 

poprawić atmosferę współpracy, a także zdjąć na chwilę nadawcę z piedestału przełożonego czy wykładowcy, 

by postawić go po stronie najczęściej wciąż młodych odbiorców. Młodzi ludzie doceniają takie gesty tworzenia 

platformy porozumienia na mniej formalnych warunkach. Taka wypowiedź może też pomóc zilustrować jakieś 

wyjaśnienie czy problem, przenosząc go na mniej formalny, a także mniej konwencjonalny, codzienny poziom 

języka i odczuć. Oddziaływanie Dziecka, jeżeli jest dostosowane do sytuacji, wypracowanej relacji i osób 

biorących udział w procesie komunikacji oraz podlega ogólnym regułom szacunku wobec innych (także osób 

trzecich) i zasadom dobrego wychowania, nie burzy obrazu osoby kompetentnej, a nawet może go wzbogacić o 

nowe metody skutecznego przekazywania wiedzy.” (Gernand 2006, pp. 37-8) – “Interestingly, experience shows 

that while working with students, an occasional statement from the [internal] Child (addressed to Children in the 

students) may also have its advantages. It may relax and improve the working atmosphere, and also take the 

superior or teacher off the pedestal for a moment to place him on the side of the (usually) young recipient. 

Young people appreciate such gestures aimed at creating a platform of communication on less formal conditions. 

Such a statement may also help illustrate an explanation or a problem by shifting it onto a less formal, and less 

conventional, casual level of both language and emotions. The impact of a Child’s actions, if conforming to the 

situation, the developed relations and people participating in the communication process, and if in accordance 

with the general principles of respect for others (also third parties) and good manners, does not upset the image 

of a competent person, and may even enrich it with new methods of effective teaching.” The text also contains a 

footnote to the above fragment: “Por. wypowiedzi uczniów szkoły średniej podczas „Plebiscytu na Belfra Roku” 

(1995/96): „Prof. [...] jest mało nerwowa, [...] rozumie [biednego ucznia]” (III klasa), „uosobienie wspaniałego 

humoru” (III klasa), „ma ludzkie podejście i przyznaje się, że kiedyś też była uczennicą” (III klasa), „ma 

poczucie humoru, zna się na żartach, stoi po naszej stronie [...] Wie, czego nam trzeba” (II klasa).” – “Cf. 

responses of secondary school pupils in the Teacher of the Year Poll (1995/96): “Prof. [...] is not a nervous 

person, [...] understands [the poor student]” (III grade), “the personification of great humour” (III grade), “has a 

kind attitude and remembers she was a pupil once, as well” (III grade), “she’s got a sense of humour, can take a 

joke, stands on our side [...] She knows what we need” (II grade).” [For the Child-Parent-Adult distinction, see 

Berne (1987).] 
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thus they are most definitely useful in a didactic situation when participants in the 

communication process may theoretically come from any place in the world. 

To summarise, hard, true facts, relevant and in quantity befitting the situation, given in 

an orderly manner, clear and polite, as well as attractive for the recipient, is the brief version 

of the recipe given by both cited researchers for efficient, clear communication which avoids 

undesirable overinterpretation. That recipe is extremely useful particularly in distance 

communication, which due to lack of immediate contact and the resulting lack of a broad 

spectrum of non-verbal information forces the communicators to pay particular attention to 

the quality of their verbal messages. 

 

Barriers in communication (Face to Face and at a Distance) 

 

For really effective communication, the speaker (teacher) should be aware that there 

may appear barriers impeding communication. A. Grimshaw (1982) distinguishes four main 

categories of such barriers. 

The first of the barriers that he lists – which is not knowing the linguistic code – can in 

the discussed didactic situations be ruled out to a large extent. It is assumed that a student who 

chooses a particular field of study has some orientation in the given area, and is sufficiently 

able to use the language needed to discuss it and the tools required – mainly the computer and 

online tools.  

Another barrier is lack of the recipient’s attention, resulting from one or several of a 

broad range of factors. To some extent that may be prevented by consistently building the 

image of a both competent and attractive (interesting) speaker (cf. Jones and Pittman’s theory 

(Szmajke 1999)) and suitably enriching the materials with additional elements which would 

facilitate the recipient’s concentration – e.g. by “urozmaicenie zajęć, podanie informacji w 

sposób niekonwencjonalny, nawet zabawny, zmianę w strukturze lekcyjnej (np. dyskusja 

zamiast wykładu) lub chwilowe dopuszczenie do głosu Dziecka zamiast Dorosłego” (Gernand 

2006, p. 39) – “adding variety to classes, providing information in unconventional, even 

amusing ways, changing the lessons’ structure (e.g. discussion instead of a lecture) or letting 

the Child speak out for a moment rather than the Adult”. As the author’s own experience 

shows, regularly including elements of play in a course on Phonetics conducted face to face 

produced a long-lasting effect. In the beginning, many of the students were shy to publicly 

partake in exercises they perceived as non-conventional – e.g. making strange noises or 

strange faces. However, with frequent encouragement and occurrence of such exercises, they 

not only started to willingly participate. At some point, whenever the teacher started a topic, 

students would immediately focus on the speaker, leaning forward, maintaining steady eye 

contact and otherwise sending “open and interested” body message, and some started 

experimenting with sounds in the class on their own, without specific instruction or 

encouragement from the teacher. Clearly, as the above quoted student of Mathematical and 

Physical Sciences noted: “Some students learn better through visual learning and […] jokes 

can help.” (Voce, 2007, p. 9; emphasis mine) In general, to enrich the class with additional 

interesting elements, one can consider the above discussed use of non-verbal elements in 

direct communication, and computer and Internet tools when developing distance courses. 

There might also appear noise, meaning interference in the communication channel. 

The noise may be produced by external factors, or inside the speaker-recipient system. In a 

situation when people communicate face to face, an example of external noise may be actual 

noise from the corridor, and an example of internal one – students talking among themselves. 

Undesired noise of conversations may be silenced and to some extent controlled thanks to 

immediate contact. With external noise, in turn, students are usually aware that the noise 
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cannot be controlled by the speaker and, particularly at the speaker’s request, they are, more 

often than not, willing to put more effort into reception or adjust to a suggested change (e.g. 

changing the room or structure of the lesson). Due to the fact that the speaker constitutes 

some authority or source of information in the situation discussed here, mistakes on the 

speaker’s part seem to form the most sensitive category of noise. Factual errors, incoherent 

message, or inconsistency in the speaker’s actions
6
 disturb communication and may cause 

conflicts
7
. Those two previous sentences concern also distance communication. In distance 

learning, noise inside the speaker-recipient system may result from errors in communication 

of one party at least – mainly obliqueness or oversight (e.g. sending a delayed message, or 

failing to send it at all)
8
. Here again particular emphasis is on verbal communication and its 

proper form. External noise comes mainly from trouble with hardware or the distance work 

system applied. If it is university hardware/system, such problems (in particular errors in the 

system) should not happen. However, if they appear infrequently, they can be viewed as 

understandable – we currently all work with more or less complex machines and mechanisms, 

and we know they are only that: machines. And they may malfunction at times
9
. After all, 

there is a whole list of computer “Murphy’s laws”… Just like in face-to-face communication 

eliminating mistakes is supported with constant reaction to feedback from students in class, 

thus in distance communication it is required to constantly monitor the resources, considering 

also information from students concerning any problems they may encounter. Considering 

students’ opinions, particularly if at least some part of their suggestions or postulates may 

actually be realised, improves interpersonal relations, which influence (in the long run) the 

entire communication process – regardless of whether it takes place face to face, or at a 

distance. 

The last of the four barriers listed by Grimshaw are possible misinterpretations of the 

message sent by the speaker. Direct contact allows to monitor the situation on a current basis 

and immediately correct potential discrepancies between the aim and the effect of a message. 

Most frequently, there is no such possibility in distance communication.
10

 Then, due to not 

correcting the misinterpretation, the latter may be consolidated and thus build up the barrier. 

In either situation – though with particular emphasis on distance learning – the speaker should 

                                                      
6
 The incoherence or inconsistency may also stem from a conflict between the message conveyed verbally, and 

the non-verbal one (the Vocal and the Visual, to use A. Mehrabian’s terms). In such cases, people are prone to 

believe the non-verbal messages to a greater extent. 
7
 For more on conflicts within the group see Gernand (2006), pp. 40-42. 

8
 Concerns of that nature were voiced by several students partaking in the UCL survey, e.g. “Delay in getting a 

response to a question […]” (undergraduate, Built Environment); “Sometimes responses from fellow students or 

lecturers can be slow in coming. Questions can be ignored by accident, whereas in real life, this would not often 

occur.” (undergraduate, Life Sciences); “Students might use [technical failure] as an excuse for not completing 

work (e.g. 'Oh, I've been disconnected from the internet so I couldn't send you the work', or even 'Oh I sent it to 

you... I don't know why you didn't get it.')” (undergraduate, Arts and Humanities) (Voce, 2007, pp. 9, 22) 
9
 Cf. students’ comments: “Inevitable system crashes cause chaos.” (postgraduate, Arts and Humanities; 

emphasis mine); “The drawbacks may include risk of system failure leading to loss of data […]” (undergraduate, 

Arts and Humanities); “E-learning is good until the system breaks down.” (undergraduate, Life Sciences). (Voce, 

2007, p. 10) 
10

 Cf. students’ comments: “[In e-learning] Can be difficult to explain a problem or difficulty; even with a reply 

to a question you may still be stuck.” (undergraduate, Built Environment); “If you don't understand something, 

it's harder to achieve comprehension on a computer than if a lecturer, for example, was there to explain.” 

(undergraduate, Life Sciences); “Less immediacy sometimes to communication - may be more difficult for 

UCL/tutors/lecturers to know what's going on with students and problems may be less easily 

identified/discussed.” (postgraduate, Arts and Humanities); “Online communication is very prone to 

misunderstandings. Especially when people don’t pay attention when reading/writing emails.” (postgraduate, 

Engineering Sciences). (Voce, 2007, p. 9) 
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construct clear messages with one possible interpretation. It seems a good idea to apply for 

that purpose the above discussed conversational principles given by Grice and Leech. 

 

Summary of the analysis of face-to-face and distant learning 

 
To sum up the above given analysis, the greatest difference – and one that has the 

greatest impact on the shape of the communication – is the speaker “absence”, sometimes 

quite resented
11

. That “absence” consists in less frequent contact, often quite impersonal  (e.g. 

only written text, maybe accompanied by a photo), which in turn takes out of the 

communicative situation a very important element – non-verbal contact: gestures, facial 

expression, voice, as well as the possibility to immediately react or correct something. When 

control over and impact on communication are thus severely limited, what hugely gains in 

significance is the ability to construct clear messages which would convey the desired 

information without infringing on generally understood rules of social conduct. It also seems 

helpful to give students a possibility to contact the teacher at a time convenient to them, 

should they have any doubts or questions (see e.g. Deka and McMurry, 2013; Incorporating 

Interaction, 2013; Chickering and Ehrmann, 1996; Silverman, 1999). Deka and McMurry 

also indicate elements resulting from lack of constant control of students’ work, such as the 

need for greater motivation, autonomy and self-organisation by the learner
12

, as well as well-

developed learning strategies
13

 – which in itself is research-worthy material. Lack or only 

occasional contact with the speaker (teacher) may also cause students to dishearten and drop 

out from the courses more quickly, particularly if the material to be learned is difficult or 

monotone in nature – hence the need to optimally use verbal and typically computer tools 

(recordings, websites, etc.).  

 

The hybrid, or BL in a nutshell 

 

So far, research on e-learning focused mainly on courses offered only in that form, 

without direct contact in traditional classes (cf. e.g. Deka and McMurry, 2013; Wallace 1996; 

Characteristics of Distance Learning Students, 2013; Lewis and Whitlock, 2003; Hoffmann, 

2003). That is starting to change, however, since more and more universities decide to 

combine the two forms – face-to-face and distance learning (cf. Guernsey, 1998; Wallace, 

1996; Deka and McMurry, 2013; Bersin, 2004). Such teaching and learning form, called 

blended learning (or b-learning in short), is not a new concept, yet the constant development 

of teaching using the most up-to-date technology seems to lead researchers to this very form 

as the further step in the evolution of education (Bersin, 2004)
14

.  

                                                      
11

 E.g. “It [e-learning] tends to replace a close relationship with tutors which I've always found to be one of the 

most valuable things about university teaching.” (postgraduate, Arts and Humanities). (Voce, 2007, p. 9) 
12

 “The distance student will have a reduced level of contact with the instructor and other classmates, so he or 

she will have to rely more on the self to provide pacing, study strategies and momentum for continuing the class 

(Moore, 1989). Reduced contact also increases reliance on the text rather than direct contact with the instructor 

or other classmates, and this may particularly affect students with poor reading skills.” (Deka and McMurry, 

2013) 
13

 Cf. also comments contained in the UCL student survey: “Students may not be disciplined enough to e-learn 

and may slack or become lazy.” (undergraduate, Arts and Humanities); “You have to be very self motivated 

otherwise its easy to slip back into a state where you do no work at all. […]” (undergraduate, Engineering 

Sciences); “Can give certain people a false sense of security that they do not have to work now, as the materials 

will be online later […]” (undergraduate, Life Sciences) (Voce, 2007, p. 8). 
14

 See also the Ilearnproject: “Blended learning has become increasingly popular just in the past two years. 

Across the country and around the world more and more schools and classrooms are blending learning and 
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That hybrid combination contains the advantages of both forms discussed above (e.g. 

flexible pacing and direct contact; see e.g. Advantages…, 2013), although it also enforces 

double monitoring: of potential communication disturbances (problems) both in real time and 

direct contact and in elements of the courses conducted at a distance via the computer. 

Students appreciate the contact and additional security against system failure given by the 

blended form of education: “I still find that e-learning shouldn't completely replace face-to-

face teaching and group meetings. Human interaction is limited online. Maybe the students 

would be missing out in social skills and on how to defend your point-of-view on the spot.” 

(postgraduate, Engineering Sciences) - “E-learning is good until the systems break down. For 

example some lecturers don't bring lecture notes because they are available online. However, 

the system often breaks down and then we can't get any notes. Also sometimes the 

coursework submission system breaks down and we can't submit it.” (undergraduate, Life 

Sciences). (Voce, 2007, pp. 9, 10) The combination thus seems to eliminate the biggest 

problem of distance teaching: the occasional only contact with the teacher and the resulting 

lack of monitoring of the students’ work, progress, or potential problems
15

. Group work is 

also easier to conduct and manage. (Advantages…, 2013) 

At the same time, the extensive use of technology remains one of the strongest 

advantages. “Our 21
st
 century marketplace is technology-driven.” (Advantages…, 2013) 

While not losing the benefits of face-to-face contact and instruction, blended learning gives 

teachers and students alike access to new resources, so necessary nowadays in professional 

careers. (Patterson Lorenzetti, 2011; Advantages…, 2013) 

The blended form definitely enhances the possibilities to make the material more 

attractive, and the form of teaching, more diverse (drawing on the resources of both the 

combined teaching forms), which in turn allows to adjust a course to most students’ learning 

techniques and help them develop important self-management skills (Patterson Lorenzetti, 

2011; Advantages…, 2013) 

The analysis given above indicates the pros and cons of two systems – with or without 

direct contact. Considering its results, it seems safe to name hybrid teaching the future trend, 

as it gives double the advantages and at the same time eliminates at least some of the 

problems occurring in communication in a didactic situation. Solutions already tested in e.g. 

English-speaking countries are being adopted and implemented also at Polish universities. 

Thus, both the advantages and the disadvantages of the system will soon be part of the 

university environment, just like it happened with the centuries-long experiences of teaching 

in direct contact, and with the new, downright “infant” techniques of distance teaching using 

the most modern technical developments. Hence it seems that further years and efforts should 

be dedicated to observing and studying the hybrid system. 
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TECHNOLOGY IN OCEANIA – 

MECHANISATION OF SOCIAL LIFE IN THE 

WORLD OF ORWELLS’S NINETEEN EIGHTY 

FOUR 
Paweł Przywara1

 

 

Abstract 

The paper deals with the problem of the role of technology in totalitarian society – from a literary point of view 

– that of Orwell's. His Nineteen Eighty-Four novel describes the world determined by different means of 

technology which mechanize all aspects of social life – especially those connected with communication and 

culture.  

 

Keywords: Orwell, technology, communication, mechanization of social life 

 

 
With the feeling that he was speaking to O'Brien, and also that he was setting forth an important axiom, he wrote: Freedom is 

the freedom to say that two plus two make four. If that is granted, all else follows.  

(George Orwell, Nineteen Eighty-Four, Penguin Books, London 2003 (NEF), p. 93) 

 

Introduction 

 
Seeing literature through a glass of technology described in it appears usually  

in publications concerning SF stories. Construction of a world placed fictionally in more or 

less distant 'future' or 'on other planets occupied by civilizations more perfect' (than ours) 

needed at first introducing 1) different 'technological' solutions according to discoveries 

which will appear after tents or even hundreds of years, or 2) machines that were results of 

working of incomparably higher (than human) intellects. Despite George Orwell's famous and 

widely commented book, one of the most important ones in XX-th century, is not included in 

the set of SF stories (however Nineteen Eighty-Four
2
 is an anti-utopia or dystopia which 

conventions are sometimes the subject matter of theories of SF literature
3
), technology plays a 

                                                      
1
Dr Paweł Przywara, pawel_przywara@yahoo.com. 

2
 At the beginning Orwell planned to name his book The Last Man in Europe (see Craig L. Carr, Orwell, Politics 

and Power, Continuum, New York 2010, p. 3). The phrase the last man appears in O'Brien's speech in one of the 

most important scenes in the novel, namely interrogation or more strictly exploring of ideological consciousness 

of Winston Smith who is tortured. 
3
 Peter Davison in his note points that Orwell in his youth was fascinated with stories of Herbert George Wells's. 

He knew Yevgeny Zamyatin's We and claimed that he intended to write that kind of book (see Davison,  A Note 

on the Text, in: NEF, p. xxvi-xxx). In 1932 there was published Aldous Huxley's  A Brave New World. In Carr's 

opinion the author of NEF was also inspired by James Burnham's books (The Managerial Revolution, 1941, and 

The Machiavellians, 1943), see Carr, Orwell..., p. 15. Orwell pointed to the world order being shaped after the 
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very relevant role in the world of the novel. Under the concept of technology I will mean all 

technical instruments, consumer goods, procedures and mechanisms used in ordinary, 

professional and social life of citizens of Oceania. 

 

Some Features of Technology in Nineteen Eighty Four 

 
Special features of technology in NEF are connected with that 1) what is present in the 

world of the novel, and 2) what instruments, procedures etc. lack in the world. I shall describe 

technological (after a nuclear war
4
) background of Oceania first, then I shall point what is 

absent in the realm constructed by Orwell. I also shall make some remarks about two 

problems: 1) in what range Orwell realizes what the real function of technology in 

totalitarianism is and 2) whether the thread of totalitarianism is accurately diagnosed by him
5
, 

that means, if the thread is connected strictly with the omnipotent, dehumanized technology. 

Since the author of NEF seems to claim that terror is not only the means but the aim of 

totalitarianism, he does not pay his attention to that situation wherein totalitarianism functions 

with a small or even minimal 'dose of terror', moreover, when the citizens themselves accept 

or tolerate the state of being enslaved, treating it as if it were something natural and somehow 

safe. 

In order to describe Oceania's technology I will use different sources. We can treat the 

political novel of Orwell's as palimpsestic in some way, since it contains different texts or 

subtexts which correspond each other however on different narrative, plot and semantic 

levels
6
. We can find in NEF: 1) descriptions from the all-knowing narrator, 2) remarks 

included in some 'quoted' articles, speeches, handbooks
7
, 3) the appendix (placed after the 

story) which explains syntactic, semantic and pragmatic problems of newspeak, 4) some 

fragments of the book of Emmanuel Goldstein's, who is a diehard renegade and public enemy 

in one (from the Party's point of view) as well; Winston Smith gets Goldstein's 'forbidden' 

                                                                                                                                                                      
Teheran Conference (1943), namely establishing 'zones of influence' (see Thomas Pynchon, Introduction, in: 

NEF..., p. s. xii).    
4
 According to NEF the nuclear war was to be in the 50's in XX-th century (p. 218, 224). It is not quite clear in 

what way (after such a short time) it would be possible to rebuild and establish three super-states (or 

superpowers) after the war over a couple of continents: At that time some hundreds of bombs were dropped on 

industrial centers, chiefly in European Russia, Western Europe and North America (p. 224), since earlier 

'Goldstein' says that: the ravages of the atomic war of the nineteen-fifties have never been fully repaired (p. 218). 

According to what we can read in other place (p. 86) already in 60's there were to be the great purges. Probably 

Orwell alone did not realize how long-lasting  effects of atomic bombing are. 
5
 See Philip Bounds, Orwell and Marxism. The Political and Cultural Thinking of George Orwell, I. B. Taurus, 

London 2009. 
6
 It is not clear which of the texts can be treated as 'the highest', namely, logically arranging the other ones in 

NEF. Is it the chapter of 'Goldstein's book' unraveling details of the totalitarian system? Or, as Pynchon writes in 

his introduction to the novel, is it the appendix which suggests (by its past tense and 'oldspeak', that is standard 

English) that the totalitarian experiment failed. Pynchon compares the appendix to hypertext pointing that yet on 

page 6 of NEF a reader can find the footnote which sends him to the appendix. Pynchon reminds also an 

anecdotal episode with the American Book-of-the-Month Club which demanded to cut the final chapter of NEF 

along with the fragments of 'Goldstein's' text. Orwell disagreed with it. Pynchon says that the appendix could 

appear in order to weaken the dark final of the novel (see Pynchon, Introduction, p. xxiii-xxiv). However there 

could be another scenario: the novel could be a pretext to politologico-philosophico-social analyses how Carr 

seems to suggest (Orwell, p. 7-8) provocatively saying that Orwell's novel is a happy story book since the main 

character thanks to O'Brien is cured and can feel as the Oceania's citizen for he loves Big Brother (Orwell..., p. 

4).  
7
 There is a 'quotation' from a history school handbook on pages 83-84, wherein we can find a caricatural 

description of capitalism. 
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book from O'Brien not long ago after his and Julia's visit in the house of the member of the 

Inner Party.  

I pay attention to the differentiation of the sources informing us about Oceania's 

technology because as we can get to know from Smith's notes in his diary or from that what is 

said or thought by him (or what Julia or 'Goldstein' say) we cannot be sure what of some 

technological solutions or means  exists for real in Oceania and what is just an element of 

propaganda used to influence citizens
8
. We can put the Goldstein's forbidden book in the 

propaganda as well since it is just a product of regime  and not of any opposition to the Party 

(co-author of the renegate's book is O'Brien). By the way the picture of totalitarianism which 

in its higly sophistication is able to generate the 'opposition' (controlled by the secret police) is 

one of the greatest achievements of Orwell's novel and was confirmed by historical 

exemplifications especially in Eastern bloc countries. 
 

The Purposes of Use of Technology in Oceania 

 

There are two reasons or purposes technology in Oceania is used for: military and 

socio-oppressive ones. In other words, technology does not function to 'make easier' citizens' 

lives
9
, make more effective their work, education, communication etc., it does not connect 

with leisure or entertaining activities
10

, it even is not use in agriculture. It is an instrument of 

political power and as that instrument it is improved and its functionality is strengthen. 

Moreover technology is used to military and genocidal purposes (publicly performed hanging 

of 'criminals') however, as we know it (from Smith's notes or 'Goldstein's book') the war in the 

world of NEF is not for real, it is an illusion that is to hold citizens in the state of permanent 

fear, and on the other side, criminal activity of the Party focused on ordinary citizens 

(bombing of some areas, destroying consumer goods, wasting results of human work, wasting 

money). 

 

                                                      
8 

We can read in 'Goldstein's book': But when war becomes literally continuous, it also ceases to be dangerous. 

When war is continuous  there is no such thing as military necessity. Technical progress can cease and the most 

palpable facts can be denied or disregarded. As we have seen, researches that could be called scientific are still 

carried out for the purposes of war, but they are essentially a kind of daydreaming, and their failure to show 

results is not important (NEF, p. 227-228). 
9 

In any time that he could accurately remember, there had never been quite enough to eat, one had never had 

socks or underclothes that were not full of holes, furniture had always been battered and rickety, rooms 

underheated, tube trains crowded, houses falling to pieces, bread dark-colored, tea a rarity, coffee filthy-tasting, 

cigarettes insufficient – nothing cheap and plentiful except synthetic gin (NEF, p. 68-69).  
10

 In NEF (p. 50) it is said that the job of the Ministry's of Truth is (besides the past-regulating) to supply the 

citizens of Oceania with newspapers, films, textbooks, telescreen programmes, plays, novels – with every 

conceivable kind of information, instruction or entertainment, from a statue to a slogan, from a lyric poem to  

a biological treatise, and from child's spelling book to a Newspeak dictionary – but Orwell's characters do not 

entertain at all. It is hard to say that watching military films or listening to military music, or sitting at dirty bar 

(as sometime Smith does) is a kind of entertainment. It seems that in NEF all the entertainment in the sense of 

the 'lower culture', pop culture, mass culture etc. is something what is used only by the proles and produced by 

the Ministry of Truth which (p. 50): had not only to supply the multifarious needs of the Party, but also to repeat 

the whole operation at a lower level for the benefit of the proletariat. There was a whole chain of separate 

departments dealing with proletarian literature, music, drama and entertainment generally. Here were produced 

rubbishy newspapers containing almost nothing except sport, crime and astrology, sensational five-cent 

newspapers, films oozing with sex, and sentimental songs which were composed entirely by mechanical means 

on a special kind of kaleidoscope known as a versificator. There was even a whole sub-section – Pornosec, it was 

called in Newspeak – engaged in producing the lowest kind of pornography, which was sent out in sealed 

packets and which no Party member, other than those who worked on it, was permitted to look at. 

The quotation above provokes to asking what kind of totalitarianism Orwell wants to diagnose, since in 

communism you can hardly find any pornography or tabloids produced and sold officially.     
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As we can read in 'Goldstein's book':  

In Oceania at the present day, Science, in the old sense, has almost ceased to exist. In 

Newspeak there is no word for 'Science'. The empirical method of thought, on which all the 

scientific achievements of the past were founded, is opposed to the most  fundamental 

principles of Ingsoc. And even technological progress only happens when its products can in 

some way be used for the diminution of human liberty. In all the useful arts the world is either 

standing still or going backwards. The fields are cultivated with horse-ploughs while books 

are written by machinery. But in matters of vital importance – meaning, in effect, war and 

police espionage – the empirical approach is still encouraged, or at least tolerated. The two 

aims of the Party are to conquer the whole surface of the earth and to extinguish once and for 

all the possibility of independent thought. There are therefore two great problems which the 

Party is concerned to solve. One is how to discover, against his will, what another human 

being is thinking, and the other is how to kill several hundred million people in a few seconds 

without giving warning beforehand. In so far scientific research still continues, this is its 

subject matter. The scientist of today is either a mixture of psychologist and inquisitor, 

studying with extraordinary minuteness the meaning of facial expressions, gestures and tones 

of voice, and testing the truth-producing effects of drugs, shock therapy, hypnosis and 

physical torture, or he is chemist, physicists or biologist concerned only whith such branches 

of his special subject as are relevant to the taking of life (NEF, p. 222-223).  

 

In addition to those remarks (shared by Smith as well) are described by Orwell 

circumstances of (militarized) social and ordinary life of Oceanians. One of the fundamental 

technological solutions  is 'telescreen', which is a multi-function and multi-media apparatus. It 

is a mixture of propaganda (indoctrinating) television and radio station, cinema, system which 

monitors behaviors of citizens,  alarm clock, but also a sort of telephone and teletext
11

. 

Telescreens are placed inside citizens' houses and outside the buildings. However it would 

seem that the technology is a modern form of mechanization of social life (in Oceania), there 

are some doubts among narrative remarks whether  the functionality of telescreens is full – it 

is not certain if the monitoring of citizens is continuous for real, or the rulers of Oceania want 

citizens to feel as if they were being watched all the time (and to acquire proper behavioral 

habits with respect to it)
12

. 

Let alone the scene wherein Smith participates in morning obligatory sport exercises 

and is pushed around by the woman-instructor who sees him by the telescreen, there is no 

view from the 'outer perspective', namely we do not know how the observation of citizens is 

being made, recorded and analyzed
13

. Besides, there is no telescreen at 'Mr. Charrington's' 

                                                      
11

 One could assume that Whithers and his associates were now in disgrace, but there had been no report of the 

matter in the press or on the telescreen (NEF, p. 52). 
12

 There was of course no way of knowing whether you were being watched at any given moment. How often, or 

what system, the Thought Police plugged in on any individual wire was guesswork. It was even conceivable that 

they watched everybody all the time. But at any rate they could plug in your wire whenever they wanted to. You 

had to live – did live, from habit that became instinct – in the assumption that every sound you made was 

overheard, and, except in darkness, every movement scrutinised (NEF, p. 5). 
13

 When the novel is going to end and Smith in his cell waits for the last meeting with O'Brien in the room 101, 

we can read: He knew now that for seven years the Thought Police had watched him like a beetle under a 

magnifying glass. There was no physical act, no word spoken aloud, that they had not noticed, no train of 

thought that they had not been able to infer. Even the speck of whitish dust on the cover of his diary they had 

carefully replaced. They had played sound-tracks to him, shown him photographs. Some of them were 

photographs of Julia and himself (NEF, p. 317-318). Earlier, when Winston is at his secret meeting with Julia out 

of town, in woods, there is a following scene with a singing thrush (p. 142-143): Winston watched it with a sort 

of vague reverence. For whom, for what, was that bird singing? No mate, no rival was watching it. What made it 

sit at the edge of the lonely wood and pour its music into nothingness? He wondered whether after there was a 
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house and shop wherein Winston buys some 'forbidden old things'
14

 (perhaps because 

Charrington is an officer of the Thought Police). The technology is not widely introduced in 

the proles districts
15

 and outside the city (for example in the woods)
16

. And as we know from 

the scene of Winston and Julia coming to O'Brien – the latter switches off his telescreen 

showing to their astonishment the luxury possibilities of the members of the Inner Party 

inaccessible to those from the Outer Party. Telescreen is used also to organize public 

meetings connected with Hate when citizens' emotions are focused on 'public enemies' and a 

'hostile super-state'.  

Winston uses the telescreen during his working hours when (by the means of 

something like a phone) he calls for some papers
17

. And thanks to Smith we can see the 'outer 

perspective' according to the Ministry of Truth functioning whose clerk he is. The main 

character of Orwell's novel deals professionally with 'facts regulating', 'past changing' or 

'bringing the past up to date' with the use of permanent alteration different newspapers, 

magazines, documents, publications, books, cartoons, photographs etc.
18

. In the moment we 

encounter a strange technological contrast in the world of NEF, because from one side there 

function the modern media as telescreens, but from the other side there plays some role that 

old paper medium: 

 

As soon as al the corrections which happened to be necessary in any particular 

number of the Times had been assembled and collated, and the corrected copy placed on the 

files in its stead. This process of continuous alteration was applied not only to newspapers, 

but to books, periodicals, pamphlets, posters, leaflets, films, sound-tracks, cartoons, 

photographs – to every kind of literature or documentation which might conceivably hold any 

political or ideological significance. Day by day and almost minute by minute the past was 

brought up to date. In this way every prediction made by the Party could be shown by 

documentary evidence to have been correct; nor was any item of news, or any expression of 

opinion, which conflicted with the needs of the moment, ever allowed to remain on record. All 

history was a palimpsest, scraped clean and re-inscribed exactly as was necessary. In no case 

would it have been possible, once the deed was done, to prove any falsification had taken 

                                                                                                                                                                      
microphone hidden somewhere near. He and Julia had only spoken in low whispers, and it would not pick up 

what they had said, but it would pick up the thrush. Perhaps at the other end of the instrument some small, 

beetle-like man was listening intently – listening to that.  
14

 'There's no telescreen!' he could not help murmuring. 'Ah,'  said the old man, 'I never had one of those things. 

Too expensive. And I never seemed to feel the need of it, somehow (...)' (NEF, p. 111).  
15

 The great majority of proles did not even have telescreens in their homes. Even the civil police interfered with 

them very little (NEF, p. 83). See also p. 82: To keep them in control was not difficult. A few agents of the 

Thought Police moved always among them, spreading false rumors and marking down and eliminating the few 

individuals who were judged capable of becoming dangerous; but no attempt was made to indoctrinate them 

with the ideology of the Party. It was not desirable that the proles should have strong political feelings.   
16

 In general you could not assume that you were much safer in the country, than in London. There were no 

telescreens, of course, but there was always the danger of concealed microphones by which your voice might be 

picked up and recognized; besides, it was not easy to make a journey without attracting attention (NEF, p. 135).  
17 

Winston dialed 'back numbers' on the telescreen and called for the appropriate issues of the Times, which slid 

out of the pneumatic tube after only a few minutes' delay (NEF, p. 45). 
18

 And he likes his work: Winston's greatest pleasure was in his work. Most of it was a redious routine, but 

included in it there were also jobs so difficult and intricate that you could lose yourself in them as in the depths 

of a mathematical problem – delicate pieces of forgery in which you had nothing to guide you except your 

knowledge of the principles of Ingsoc and your estimate of what the Party wanted you to say. Winston was good 

at this kind of thing. On occasion he had even been entrusted with the rectification of the Times leading articles, 

which were written entirely in Newspeak (NEF, p. 51). 

Similarly Julia (p. 149): She enjoyed her work, which consisted chiefly in running and servicing a powerful but 

tricky electric motor.     
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place. The largest section of the Records Department, far larger that the one in which 

Winston worked, consisted simply of persons whose duty it was to track down and collect all 

copies of books, newspapers and other documents which had been superseded and were due 

for destruction. A number of the Times which might, because of changes in political 

alignment, or mistaken prophecies uttered by Big Brother, have been rewritten a dozen times 

still stood on the files bearing its original date, and so other copy existed to contradict it. 

Books, also, were recalled and re-written again and again, and were invariably re-issued 

without any admission that any alteration had been made. Even the written instructions which 

Winston received, and which he invariably got rid of as soon as he had dealt with them, never 

stated or implied that an act of forgery was to be committed; always the reference was to 

slips, errors, misprints or misquotations which it was necessary to put right in the interests of 

accuracy (NEF, p. 46-47). 
 

One may think that the description above expresses what Orwell's in a couple of places 

in his book wants to show as examples of nonsensical wastefulness which is a constitutive 

element of totalitarianism
19

. And in some way the author of  Animal Farm is right,  if we took 

as examples of such wastefulness the tones of propaganda newspapers, brochures, books, 

socio-realistic publications etc. as well as different and completely sick soviet investments 

with the use of slave labor (prisoners, people from Gulag etc.). There is no doubt that 

totalitarianism really can waste human efforts, talents and goods on a gigantic, monstrous 

scale. But on the other side Orwell seems to forget or unsee that totalitarianism does not work 

that way with printed media and does not treat those means of communication destructively. 

Why not? By the fundamental reason of that paper is a very durable or solid medium. It is 

more durable than telescreen or any magnetic, electric, electronic etc. record. And even if 

there can happen occasional corrections of what was written/printed
20

, then they are quite 

seldom and they are not parts of routines of functioning of totalitarian institutions.  

And „the paper” exactly (in Russian bumaga) is one of the fundamental means of 

oppression, (omnipotent) power (of the Party), subordinating or instrumentalization of 

citizens in totalitarianism. A citizen has to have and receive (from various institutions) 

appropriate papers just to be able to function (as the citizen) in society and to avoid painful 

sanctions. Lack of papers causes lots of problems for the citizen when there is coercion of 

education, of work, of register (in a place of living). You cannot freely travel abroad since 

there is coercion of acquiring (on paper) an agreement (from the controlled by the Party 

institutions) to such a travel, but first you have to receive an agreement to have a passport (for 

a while) and so on. Furthermore 'papers' decide about someone's fate (at work, in his/her 

private life etc.) as different instructions, orders, commands, regulations. Monetary system in 

                                                      
19

 The primary aim of modern warfare (...) is to use up products of the machine without raising the general 

standard of living. Ever since the end of the nineteenth century, the problem of what to do with the surplus of 

consumption goods has been latent to industrial society. At present, when few human beings even have to eat, 

this problem is obviously not urgent, and it might not have become so, even if no artificial process of destruction 

had been at work (...) (NEF, p. 218). The essential act of war is destruction, not necessarily of human lives, but 

of the products of human labor. War is a way of shattering to pieces, or pouring into the stratosphere, or sinking 

in the depths of the sea, materials which might otherwise be used to make the masses too comfortable, and 

hence, in the long run, too intelligent. Even when weapons of war are not actually destroyed, their manufacture 

is still a convenient way of expending labor power without producing anything that can be consumed. A Floating 

Process, for example, has locked up in it the labor that would build several hundred cargo ships. Ultimately it is 

scrapped as obsolete, never having brought any material benefit to anybody, and with further enormous labors 

another Floating Fortress is built. In principle the war effort is always so planned as to eat up any surplus that 

might exist after meeting the bare needs of the population. In practice the needs of the population are always 

underestimated, with the result that there is a chronic shortage of half the necessities of life (...) (p. 220). 
20

 For example in soviet encyclopedias or history handbooks. 
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totalitarianism it is 'papers' – not only bank-notes (without real value) are printed by the Party, 

but also coupons, ration-cards, special 'notes' (to buy foreign goods in special shops) etc. 

Yet it is not the end. The most important thing (when we talk about paper medium in 

totalitarianism) is connected with that that printed media deliver obligatory literature on every 

level of education and culture (either 'the high', or the mass or popular one). Hence totalitarian 

system does not work in the way described by Orwell, that it destroys its own products. On 

the contrary, it destroys 'hostile products', but it creates 'proper' ones, that means, obligatory 

for citizens and various institutions. 'Classic' or 'cannon' works, novels, compositions etc. are 

printed in millions of copies, they are recited, reviewed, adapted (in theatre, television, radio 

and cinema). In short, totalitarianism develops its 'culture industry' around printed media and 

in that area there are plenty of artists, scientific circles of people, while it hinders any edition, 

it blocks any circulation of the texts or works which are 'improper', 'inappropriate' from the 

Party's point of view. And that is the reason of functioning of censorship machinery which is 

a sieve serving to letting through only 'proper' cultural or scientific products to the public 

(respectively that is the reason of developing underground, 'illegal', editing 'out of censorship', 

magazines or books). 

Orwell does not see that social engineering in totalitarianism does not constraint itself 

to destruction and terror – and does not reduce to them as well. In contrast – terror (certainly 

total one at the  beginning because targeted on all citizens who do not want to stand on the 

side of the evil system) is just an intermediate period or 'initial paralyser' with respect to 

social feelings. After terror there comes the period of 're-education' – the citizens can 'choose': 

more repressions or some 'awards' (respectively if they disagree or agree with the system). A 

promise of extinguishing of terror  and  at the same time receiving some 'piece of mind' and 

perhaps some benefits out of cooperation with the Party is so tempting that many people 

decide to cooperate with the evil system. And what the most important is, there are people 

who want to cooperate as volunteers, as enthusiasts of the regime, because they for example 

'can't stand capitalism', 'hate bourgeoisie, religion etc.' or are fascinated with the vision of the 

end of history of the old world – and they prefer standing by the side of winners than losers
21

. 

 

On that background Winston's adoration of the book allegedly written by the renegade 

Goldstein is really astonishing. He alone working on the continuous and detailed falsifying of 

documents, prints, books etc.
22

, does not get the obvious idea that the book can simply be a 

                                                      
21

 See Czesław Miłosz, The Captive Mind, especially the problem of the pill of Murti-Bing and 'new faith' of 

intellectuals. The poverty of Smith in NEF is quite strange since we know that he is the Party member. 
22

 But actually, he thought as he re-adjusted the Ministry of Plenty's figures, it was not even forgery. It was 

merely the substitution of one piece of nonsense for another. Most of the material that you were dealing with had 

no connection with anything in the real world, not even the kind of connection that is contained in a direct lie. 

Statistics were just as much a fantasy in their original version as in their rectified version. A great deal of the 

time you were expected to make them up out of your head. For example, the Ministry of Plenty's forecast had 

estimated the output of boots for the quarter at a hundred and forty-five million pairs. The actual output was 

given as sixty-two millions. Winston, however, in re-writing the forecast, marked the figure down to fifty-seven 

millions, so as to allow for the usual claim that the quota had been over-fulfilled. In any case, sixty-two was no 

nearer the truth than fifty-seven millions, or than a hundred and forty-five millions. Very likely no boots had 

been produced at all. Likelier still, nobody knew how many had been produced, much less cared. All one knew 

was that every quarter astronomical numbers of boots were produced on paper, while perhaps half of the 

population of Oceania went barefoot. And so it was with every class of recorded fact, great or small. Everything 

faded away into a shadow-world in which, finally, even the date of the year had become uncertain (NEF, p. 47-

48). 

In that situation the question whether Goldstein's book is not a part of the 'shadow-world' should be posed by 

Smith when he hears about it: There were also whispered stories of a terrible book, a compendium of all 

heresies, of which Goldstein was the author and which circulated clandestinely here and there. It was a book 

without a title. People referred to it, if at all, simply as the book. But one knew of such things only through vague 
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product of the Ministry of Truth (he does not know all the departments of it), namely, a fake 

(and as we know from NEF – the book really is a result of work of the people serving the 

regime). 
 

Paradoxes of media used in Oceania 

 
Coming back to Oceania's technology. The work of Smith's in the Ministry of Truth 

seems to be puzzling since (besides occasional remarks
23

) we do not see press or books in the 

world of NEF, and since telescreens function as delivering news media. Another paradox of 

technological base of Oceania is an oldschool pneumatic post used in Winston's ministry
24

, 

whereas telescreens could be used as a medium to publish/send texts and photographs. There 

are no computers as well, Smith uses in his work a machine called speakwrite however
25

.  The 

apparatus changes uttered sentences into printed ones. 

In the Ministry of Truth clerks use machines to construct texts (for example novels
26

) 

and song lyrics (versificators
27

), however in the process of alteration of those texts some 

people can participate as well
28

. Mechanization spreads over not only cultural and intellectual 

                                                                                                                                                                      
rumors. Neither the Brotherhood nor the  book was the subject that any ordinary Party member would mention it 

there was a way of avoiding it (NEF, p. 16). 

Moreover, when Smith finds (in 1973) a piece of magazine which content contradicts the official messages in the 

Party media (it is a secret history of three delegates of the Party wiped out in the purges  (p. 89-90)), he treats the 

paper as if it were an authentic, genuine document informing about facts: this was concrete evidence; it was a 

fragment of the abolished past, like a fossil bone which turns up in the wrong stratum and destroys a geological 

theory. It was enough to blow the Party to atoms, if in some way it could have been published to the world and 

its significance made known (p. 90). See also the scene wherein Smith when changing the speech of Big Brother 

makes up a fictitious story about one Party hero 'Comrade Ogilvy' (p. 53-55).        
23

 As such (NEF, p. 29): And with good reason, for hardly a week passed in which the Times did not carry a 

paragraph describing how some eavesdropping little sneak – 'child hero' was the phrase generally used – had 

overheard some compromising remark and denounced his parents to the Thought Police. Besides, we know that 

Smith writes some articles to The Times in newspeak. The newspeak dictionary often returns in the novel, there 

are also some remarks about publications 'against goldsteinism heresies' and about translating old works into 

newspeak – however generally speaking characters in NEF (let alone 'Goldstein's book') do not use printed 

media.    
24

 Surroundings of Winston's place of work is described in following way (NEF, p. 44): In the walls of the 

cubicle there were three orifices. To the right of the speakwrite, a small pneumatic tube for written messages; to 

the left, a larger one for newspapers; and in the side wall, within easy rich of Winston's arm, a large oblong site 

protected by a wire grating. This last was for the disposal of waste paper. Similar slits existed in thousands or 

tens of thousands throughout the building, not only in every room but at short intervals in every corridor. For 

some reason they were nicknamed memory holes. When one knew that any document was due to destruction, or 

even when one saw a scrap of waste paper lying about, it was automatic action to lift the flap of the nearest 

memory hole and drop it in, whereupon it would be whirled away on a current warm air to the enormous 

furnaces which were hidden somewhere in the recesses of the building.      
25 

Polish translators of NEF (Juliusz Mieroszewski (1953) and Tomasz Mirkowicz (1988)) saw the apparatus as 

'voice recorder' (dictaphone) or something like a telex, but in Orwell's world a speakwrite is simply rather a 

typewriter without typing. The typing is only replaced by speaking. 
26 

[Julia] could describe the whole process of composing a novel, from the general directive issued by the 

Planning Committee down to the final touching-up by the Rewrite Squad. But she was not interested in the 

finished product. 'She didn't much care for reading', she said. Books were just a commodity that had to be 

produced, like jam or bootlaces (...). 'What are these [porn] books like?' said Winston curiously. 'Oh, ghastly 

rubbish. They're boring, really. They only have six plots, but they swap them round a bit. Of course I was only 

on the kaleidoscopes. I was never in the Rewrite Squad. I'm not literary, dear – not even enough for that' (NEF, 

p. 149-150).  
27

 NEF, p. 50. 
28

 And a few cubicles away a mild, ineffectual, dreamy creature named Ampleforth, with very hairy ears and a 

surprising talent for juggling with rhymes and meters, was engaged in producing garbled versions -  definitive 
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life but also sexual and reproductive activities of citizens of Oceania in consequence of policy 

of the Party to fight against the eroticism
29

 and to control marriages. There exists the Junior 

Anti-Sex League which postulates complete celibacy and submitting women to artsem, that 

means artificial insemination
30

.  

What is absent in Oceania? To start with many consumer goods which are luxury 

objects (approachable to the members of the Inner Party
31

) as white bread, coffee, tea, new 

razor blades,  shoe-laces, comfortable clothes and so on – or, what is worth to mention, stuff 

used by the proles only, as for example cosmetics
32

. Nevertheless when Hate Week is 

prepared and decorations are constructed to it we are not informed about lack of any 

materials
33

. We hardly see too many means of communications (only one train
34

) and 

telephones. There are no phone boxes (strange in London) and even home phones. Orwell 

does not tell us why those means are absent, whereas totalitarianism (as we know from 

history) does not eliminate means of communication (as telephones), but spread its control 

over them (overhearing) and regulate the accessibility of them
35

. We do not know anything 

about medical care in Oceania, but Winston's physical condition implicates that health care 

institutions are not good, while there might exist special clinics owned by the Party, since 

O'Brien  tells Winston and Julia about the possibility of plastic surgery
36

. 

We do not see cars (they are luxury goods) besides lorries carrying war prisoners in 

the streets. There appear helicopters (police patrols), military airplanes and tanks, there are 

official and unofficial (as in 'Goldstein's book') statements about 'Floating Fortresses' (are they 

something like aircraft carriers?). The architecture of Oceania is post-war and war at the same 

time (here and there, there are some bombings from time to time), however on the 

background of dirty, old buildings there are four enormous pyramidal structures of four 

ministries of the super-state
37

. Smith lives in  'Victory Mansions' which is an old building 

(from 30's), wherein lifts do not work, heating is poor and the lights are cut off at 23.30
38

. 

The role of technology in the world of NEF is hardly to overestimate, but Orwell 

actually overestimates technological possibilities of totalitarianism. In that way he could be 

included to those technological determinists as Marshall McLuhan, Neil Postman and Jerry 

                                                                                                                                                                      
texts, they were called – of poems which had become ideologically offensive but which for one reason or another 

were to be retained in anthologies (NEF, p. 49). 
29

 NEF, p. 75. 
30

 NEF, p. 76. 
31

 We can read in 'Goldstein's book': By the standards of the early twentieth century, even a member of the Inner 

Party lives in austere, laborious kind of life. Nevertheless, the few luxuries that he does enjoy – his large well-

appointed flat, the better texture of his clothes, the better quality of his food and drink and tabacco, his two or 

three servants, his private motor-car or helicopter – set him in a different world from a member of the Outer 

Party, and the members of the Outer Party have a similar advantage in comparison with the submerged masses 

whom we call 'the proles' (NEF, p. 220-221).  
32

 Only the proles ever used scent, we read when Winston recalls his memories of having sex with an old 

prostitute (NEF, p. 74), no woman of the Party ever used scent, or could be imagined as doing so. And that is 

strange, since perfume, cosmetics etc. were luxury goods (accessible especially for the Party members) in 

totalitarian countries. 
33

 NEF, p. 170-171. Economy in Orwell's world is full of contradictions. Lots of people live in poverty while 

Ministry of Truth products plenty of things to depravate the proles and its work with 'facts alternation' is 

connected with tonnes of papers, books, records etc. that must be transported as quickly as it possible to libraries 

and other institutions.  
34

 NEF, p. 135-136. 
35

 The first ones who can use telephones are the party members usually.  
36 

O'Brien says to them: '(...) and you yourself might have become a different persons. Our surgeons can alter 

people beyond recognition. Sometimes it is necessary. Sometimes we even amputate a limb' (NEF, p. 200). 
37

 Ministry of Truth, Ministry of Peace, Ministry of Plenty and Ministry of Love (NEF, p. 6). 
38 

NEF, p. 166. 
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Mander who  absolutisize functions of technology in connection with their influence on 

human communities and mind. A distinct example of such determinism in NEF is mechanical 

alternation of the past which Smith deals with. I shall repeat again: totalitarianism does not 

work that way.  

The essence of totalitarianism (for example that of communist countries') is not 'total 

extermination' (in the sense of the Cultural Revolution in China of 60's or the 'order' 

developed in the second half of 70's by the Khmer Rouge in Cambodia)
39

, but construction of 

new (soviet) society and new (soviet) man, thus the terror is not the aim for aim's sake even if 

it is a necessary instrument to maintain the totalitarian status quo. That what passed does not 

have to be bringing up to date in totalitarianism, as it was seen by Orwell, namely, by 

destroying one proofs of the past and replacing them by new ones permanently
40

. On the 

contrary, rulers of totalitarian countries tend to continuously bring up to date social 

consciousness and by the means of social engineering to 'tune in' the consciousness to the 

'waves' of ideology. In other words, the rulers want to teach enslaved citizens the proper way 

of seeing things in the past (proper from the monoparty's point of view), proper interpreting 

the past etc. And the past after that process of re-interpretation, can be an element of further 

indoctrination and in that sense can be a fundament of the 'order' of totalitarianism. 

 

Conclusions. Totalitarianism and Orwellian world 

 
Totalitarianism does not have to be a cultural autarky at all

41
. Admittedly there were 

(or still have been) a few extreme  examples of constructing such closed societies in (former) 

Albania, Cambodia, Romania or North Korea, but even with respect to those 'experiments' we 

can hardly say that they succeeded. Totalitarianism does not function on the principle of 

implosion, it spreads over and its propaganda (or pills of Murti-Bing as S. I. Witkiewicz's 

predicted in his novel) is developed to captive minds of citizens of free countries as well. And 

totalitarianism is very flexible, it can alternately (by turns) use terror and thaw, and within the 

thaw it can freely use 'enemy goods' (either cultural, or counter-cultural
42

) as means of further 

transformation of enslaved society and sovietization of human minds.  

Orwell does not understand the relationship between technology and individual or 

human community in totalitarianism (the latter one is seen as growing from communism, 

Nazism and capitalism
43

). Let alone remarks about the proles lack of knowledge or 

consciousness in NEF – the workers themselves in totalitarian countries dared to stop 

machines, strike, go out to the streets, struggle against militia and the 'People's Army'. And to 

pose political postulates. 

                                                      
39

 However some elements of such extermination are in NEF since there are lots of executions, concentration 

camps and there are no older people (besides some proles) (see p. 99-100). 
40

 It was very unlikely that there existed anywhere in Oceania a copy of a book printed earlier that 1960 (NEF, p. 

111).  
41

 The problem is the same for all three super-states. It is absolutely necessary to their structure that there should 

be no contact with foreigners, except, to a limited extent, with war prisoners and colored slaves. Even te official 

ally of the moment is always regarded with the darkest suspicion. War prisoners apart, the average citizen of 

Oceania never sets eyes on a citizen of either Eurasia or Eastasia, and he is forbidden the knowledge of foreign 

languages. If he were allowed contact with foreigners e would discover that they are creatures similar to himself 

and that most of what he has been told about them is lies. The sealed world in which he lives would be broken, 

and the fear, hatred and self-righteousness on which his morale depends might evaporate (NEF, p. 225-226).  
42 

American movies, Western rock music and books etc. especially when their contents are anti-capitalist ones. 
43

 See The Collected Essays, Journalism and Letters of George Orwell. Vol. II. My Country: Right or Left 1940-

1943, Penguin Books, Middlesex 1970 and NEF, p. 226. 
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A resistance to totalitarianism is possible only on the ground of defense of a system of 

values connected with our life, namely when we defend the goods which we deserve because 

we are humans and without which we lose our humanity. And this way we encounter the most 

astonishing moment in Orwell's Oceanian history: the meeting of Winston, Julia and O'Brien. 

Winston and Julia come to the house of the member of the Inner Party (thinking he is an 

oppositionist) with their declaration that they want to join the Brotherhood and to commit 

crimes. O'Brien asks them whether they are prepared to fight against the Party and super-state, 

and they answer that they are able to murder,  commit acts of sabotage killing innocent 

people, cheat, forge, blackmail, corrupt children minds, distribute drugs, encourage 

prostitution, disseminate diseases, hurt children and even commit suicides
44

. Are then 

Winston and Julia real rebels
45

 fighting for freedom for themselves and other people or just... 

ordinary dissidents (within the Party), since they both are the Party members? It seems that 

Orwell alone in his famous anti-totalitarian novel does not know what system of values can be 

set against the presented in NEF absolutist regime. 
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 NEF, p. 199-200. 
45

 Sometimes, too, they talked of engaging in active rebellion against the Party, but with no notion of how 

to take the first step. Even if the fabulous Brotherhood was a reality, there still remained the difficulty of finding 

one's way into it (NEF, p. 175), we read. What forces Smith (taking Julia along with him) to the 'rebellion'? An 

illusion that O'Brien, the member of the elite of the Party, is one of the enemies of the state: [Winston] told her 

of the strange intimacy that existed, or seemed to exist between himself and O'Brien, and of the impulse he 

sometimes felt, simply to walk into O'Brien's presence, announce that he was the enemy of the Party and demand 

his help (p. 175). The second impulse is... a returning memory of a meeting with O'Brien in a dream (p. 29-30) – 

another illusion. Paradoxically one can say that O'Brien becomes the real 'big brother' for Smith who has his 

strong and irrational feelings to O'Brien (Winston even writes his secret diary as a 'letter to O'Brien' (p. 92)). 

Meanwhile since Smith is conscious of crimininality of the Party and its elite and of monstrous hypocrisy of 

them (at first he suspects Julia of being the Thought Police agent), then the last thing to him to think about would 

be hoping that any member of the Inner Party can join the rebellion against it. Natural areas for searching would 

be the proles – but they, in Smith's opinion, do not have consciousness of political evil, living like animals (p. 

81-82). 
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ZAPROSZENIE DO WSPÓŁPRACY 
 

Redakcja kwartalnika internetowego „Komunikacja Społeczna” zaprasza  

do współpracy Autorów zajmujących się problematyką szeroko rozumianej 

komunikacji społecznej.  

 

„Komunikacja Społeczna” to naukowe czasopismo elektroniczne wydawane od marca 2012 r. 

przez Wyższą Szkołę Informatyki i Zarządzania w Rzeszowie. Intencją wydawcy jest, aby 

czasopismo nabrało międzynarodowego charakteru, z jednej strony opierając się na wiedzy  

i doświadczeniu członków Rady Naukowej pracujących na polskich i zagranicznych 

uczelniach, a z drugiej strony – na profilu publikowanych w nim artykułów.  

 

Tematyka nadsyłanych do redakcji tekstów powinna koncentrować się na następujących 

obszarach: 

 

 współczesne problemy dziennikarstwa, 

 współczesne problemy mediów masowych, 

 public relations, 

 komunikacja marketingowa, 

 komunikacja wizualna, 

 komunikowanie publiczne i polityczne, 

 kultura masowa. 

 

Przyjmujemy teksty w języku polskim i angielskim.  

 

Redakcja przyjmuje do publikacji: 

 

 artykuły i rozprawy naukowe 

 recenzje publikacji naukowych 

 a także sprawozdania z konferencji i seminariów naukowych.  

 

Wszystkie publikowane w naszym czasopiśmie teksty podlegają recenzji naukowej 

(artykuły i rozprawy) lub korekcie redakcyjnej (pozostałe).   

 

Czasopismo dostępne jest pod adresem www.komunikacjaspoleczna.com 

Zapraszamy do współpracy. 

 

Redaktor Naczelny 

Sławomir Gawroński 

 

INFORMACJE I PRZYJMOWANIE TEKSTÓW: 

Iwona Leonowicz-Bukała 

Sekretarz Redakcji  

ileonowicz@wsiz.rzeszow.pl 

017 866 14 63 

http://www.komunikacjaspoleczna.com/
mailto:ileonowicz@wsiz.rzeszow.pl


 

 

 

 

 

 

 

 

 

 
 

 

 

 


